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Introduction 

My teachers and I at Huth Road Elementary on Grand Island, NY, were perplexed that our 

students’ achievement of the Common Core was not progressing at a pace relative to our 

efforts as educators.  We completed many rounds of data analysis using our test results and the 

Common Core Standards for our grade levels.  In doing so, we discovered that how we 

interpreted the Common Core Standards may not align with the New York State Education 

Department’s (NYSED) interpretation of the Standards.  Indeed, some of the NYSED test 

questions did not appear to fit with the Common Core expectations for the grade level.  We 

wondered why this would be.  

I began to search for reasons by going back to the test guides provided by NYSED.  Using the 

information in the test guides, our school’s test results, and the annotated released questions, I 

was able to reconstruct an outline of the tests from 2013 and 2014.  I used the outline, along 

with the released questions, to create sample tests for our teachers to use in planning 

instruction.  The released questions provide us with explicit examples of NYSED interpretations 

of the Common Core Standards, so we could appropriately teach needed skill sets regardless of 

what is asked in the Common Core Standards for the various grade levels.  Next, I completed an 

analysis of the number and percentage of questions aligned to the various standards to 

understand their implied priority by NYSED.  I mapped this information back to the grade level 

standards.  I then organized the released questions by standard.   

This exercise seemed to confirm that what was being asked of our students did not align with 

the Common Core, so I went back to source information on the Common Core, the Common 

Core website: corestandards.org.  It was here that I found that the grade level Standards must 

be used in conjunction with the Anchor 

Standards.  Analysis of the Anchor Standards 

not only solved the problem of seemingly 

misaligned questions, but also revealed an 

important big picture; the Common Core 

Standards, when understood and taught 

appropriately, can guide us toward success in 

our society, unlike the learning standards of 

the past. 

The purpose of this document is to report the 

analysis and synthesis of some of the resources and information provided by the Common Core 

and NYSED.  With aligned expectations, teachers and administrators can build their own 

capacity on the types of skills that are asked of us within the Common Core, and we can plan 

The purpose of this document is 

to report the analysis and 

synthesis of some of the 

resources and information 

provided by the Common Core 

and NYSED. 
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appropriate instruction and learning experiences for students to help them build necessary 

habits of critical thinking.   

Test Reconstruction 

Using the information contained within the 

released questions and the test guides, we 

were able to reconstruct the 2013 and 2014 

ELA assessments.  Their outlines are included 

in this document.  We can use the outline to 

understand the necessary pacing to complete 

the test within the allotted time.  Creating 

parallel time expectations in an instructional 

setting can challenge our students to build their stamina, perseverance, and efficiency when 

tackling unknown texts.  This quick pacing seems to contradict the requirement of careful 

consideration of text required by the Common Core.  Indeed, complex texts include many 

subtleties and nuances within their structure and message that are revealed only through 

careful study.  I shared with my teachers that there are times when we filter our focus to read 

for a distinct purpose, and I surmise that taking a NYS assessment is one of those times.  On the 

NYS assessments, the purpose for reading the passages is revealed by the questions that are 

asked following the text.  Students need only to read the questions to determine the focus.  

NYS assessments may produce different results if our students worked with fewer passages per 

assessment so that they could read the text multiple times carefully and thoughtfully, taking 

notes as they did so, but that is not current reality.  Currently, reading at a quick pace is a 

priority.   

Simple math reveals an approximate time allocation of 14 minutes/passage including answering 

the accompanying multiple choice questions for that passage for grades 3 and 4 and 15 

minutes/passage at grade 5.  For the constructed response questions, students have 

approximately 23 minutes per passage at grades 3 and 4 and 30 minutes at grade 5.   

 

 

Using the Standards Analysis Charts 

I created a graphic organizer of the Common Core Standards that includes my proposed 

essential question for that Standard, a copied text of the accompanying Anchor Standard and a 

copied text of the Grade Level Standard.  The proposed essential questions should be critiqued 

by the reader and modified as needed for instructional purposes.  Below the standards is a 

chart that includes the accompanying released test questions for that standard from 2013 and 

Creating parallel time 

expectations in an instructional 

setting can challenge our 

students to build their stamina, 

perseverance, and efficiency 

when tackling unknown texts. 
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2014, sorted by grade level, along with other important information such as the location of the 

question on the original test as well as my students’ performance index of success for that 

question.  While the answers and distractors are not included here, it is important to remember 

that each of the distractors in a multiple-choice question was a plausible answer to the 

question.  When preparing instruction and creating local assessments for our students, 

maintaining rigor in the question stems as well as the answer selections is essential to aligning 

to the expectations of the Common Core Standards. 

 

 

 

 

Released Question Text Analysis 

A language analysis of the released questions reveals patterns in words and phrases that are 

used for that Standard as well as throughout the assessments.  These common words and 

phrases include: 

 Passage 
 Details 
 Which paragraph supports the idea that… 

Anchor 

Standard 

Proposed

Essential  

Question 
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 Use two details from the story to support your response 
 

The full analysis of the common words and phrases is included later in this document.  These 

words and phrases give us another clue into how 

NYSED interprets the Common Core, and we can 

embed this language in our educational 

environments to be more in alignment with the 

language of learning as determined by NYSED.  

Although the word, excerpt, does not appear in the 

questions, it does appear on the assessment within 

the passage titles, so it was added to the word list.  

Another important word list is academic language.  

An Internet search of common academic words 

reveals many resources for word lists.  We, like all schools, need to determine which academic 

words should be taught at each grade level.   

 

 

Question Complexity 

An interesting finding from analyzing the released questions is that the complexity of the 

questions does not seem to increase over the grade levels.  Rather, the texts to which the 

questions refer grows increasingly more complex from grade to grade.  Knowing this, we can 

embed the patterns found within the questions in our instruction throughout the year and with 

a wide variety of complex texts.  Using this common language will help us align with 

expectations that are more rigorous as well as create a culture of familiar words and phrases 

from grade to grade.   

Another finding from the released questions is that students are asked to demonstrate their 

inference skills both forwards and backwards.   (These are my own terms.)  A forward inference 

question provides students with information or evidence from which they need to draw a 

conclusion.  A backwards question is one in which the students are asked to determine which 

evidence was used to draw a conclusion that is provided for them in the prompt.  See the 

examples below.  Backwards questions are more prevalent than Forwards questions. 

Forward Questions—Students are asked to use details to infer. 

1. What does the narrator’s description in paragraph 18 most likely suggest about 

Anna? (2014, Grade 5, RL1) 

We can embed pattern language 

in our educational environments 

to be more in alignment with the 

language of learning as 

determined by NYSED.   
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2. The statement that “NASA also works with others that need to use wind tunnels” 

most strongly suggests that… (2013, Grade 5, RI1) 

Backwards Questions—Students are provided an implied conclusion and asked to map 

back to its supporting evidence.  

1. Which detail best supports the idea that Maushop cares for the Wampanoag? 

(2013, Grade 4, RL1) 

2. Which detail from the article explains why grazing animals sleep for short 

periods of time? (2014, Grade 4, RI1) 

3. Why is Pecos Bill’s conversation with the cowboys important to the story? (2014, 

Grade 4, RL3) 

 

 

NYSED Assessments 2013 to 2014 Changes 

In 2013, the test creators mapped a few questions back to multiple standards.  In 2014, the 

creators used a one-to-one format.  This affects our analysis in that some of the 2013 questions 

are included with standards to which they do not seem to have a clear connection.  It will be up 

to us to decide whether we should use the given sample question as a model for the standard 

or not.   

Additionally, the words “compare” and “contrast” appear in 2013 but not in 2014, where the 

words, “similar to” and “different” were used instead.  The conclusion we can draw from this is 

that we should expect the test language to change and evolve from year to year, so while the 

language analysis provides some conclusions, it is not an exhaustive list.  It is also interesting to 

note that the question stem “how” appears much more often than any other.  Readers are 

encouraged to evaluate the language analysis for other helpful observations. 

 

 

Grade Level Standards 

Placemats 

The CCLS covers a wide range of complex skills.  

When tackling a large project, it is helpful to 

prioritize efforts to ensure optimal outcomes.  

Since the CCLS were introduced to us by NYSED in 

Understanding which 

standards are considered 

most important by NYSED 

benefits our students. 

http://www.p12.nysed.gov/ciai/common_core_standards/
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2011, we have attempted to “build the plane in the air,” as the saying goes, by making sense of 

what the new standards mean for us as educators and for students as learners.  To simplify the 

process of identifying priority standards, we analyzed standards that were tested over the past 

two years, including the frequency and grade levels in which they were assessed.  The results 

are outlined in the CCLS charts included later in this document.  While we understand and 

agree that each of the standards is important for our students to master, we know that it 

benefits our students to prioritize their implied importance in parallel with NYSED. 

I was particularly fascinated by the narrow scope of standards that were assessed.  Indeed, of 

the approximately 45 standards, only about a third are represented on the assessments.  

Another 22 are represented within the writing rubrics that are used for scoring, but the 

questions do not map back to these writing standards.  Further analysis of the assessed 

standards reveals that all tested standards are reading standards, except one which is a 

language standard for vocabulary acquisition and use.   

When evaluating the standards within and across grade levels, we can see that their complexity 

increases as they progress through the grade levels.  For example, drawing inferences from a 

text doesn’t appear in the standards until grade 4.  (See chart below.)   

 

 
Grade Level R1—Literature and Informational (They are identical for R1.) 
 

Grade 2 Grade 3 Grade 4 Grade 5 

Ask and answer such 
questions as who, what, 
where, when, why, and 
how to demonstrate 
understanding of key 
details in a text. 

Ask and answer questions 
to demonstrate 
understanding of a text, 
referring explicitly to the 
text as the basis for the 
answers. 

Refer to details and 
examples in a text when 
explaining what the text 
says explicitly and when 
drawing inferences from 
the text. 

Quote accurately from a 
text when explaining what 
the text says explicitly and 
when drawing inferences 
from the text. 

 

What we learned when analyzing the released questions, however, is that our third graders are 

asked to infer on the assessments.  In 2014, for example, they were asked, “Which sentence 

best states what the reader learns in paragraph 8?”  While inferring is an important skill and 

one we can and will teach even our youngest students, we were confused by the skill being 

included for our students below grade 4 in the state assessments when it does not appear until 

that time.  An analysis of the Anchor Standards solved the mystery. 

 

 

http://www.p12.nysed.gov/ciai/common_core_standards/
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College and Career Readiness Anchor Standards 

The College and Career Readiness Anchor Standards imply that inferring is to be taught at all 

grade levels.  The Common Core website shares: 

The CCR and grade-specific standards are necessary complements—the former providing 

broad standards, the latter providing additional specificity—that together define the 

skills and understandings that all students must demonstrate. 

The idea that the two texts together define the expectations is very helpful information for us.  

The College and Career Readiness Anchor Standard CCSS.ELA-Literacy.CCRA.R.1 reads: 

Key Ideas and Details: Read closely to determine what the text says explicitly and to 

make logical inferences from it; cite specific textual evidence when writing or speaking to 

support conclusions drawn from the text. 

Therefore, the Anchor Standards along with the grade level standards outline the expectation 

that all of our students are expected to infer.  With the clarity that the Anchor Standards are to 

be used in conjunction with the grade level standards, both are included in the analysis that 

follows, with the Anchor Standards given top priority as they are more comprehensive than the 

grade level standards.  Additionally, the Anchor Standards are identical for both literature and 

informational texts, except for standard R8 which speaks to persuasive arguments and 

therefore only applies to informational texts.  The similarity across literature and informational 

texts makes our task as educators even clearer.  

 

 

Anchor Standards Analysis 

When deconstructing and looking for 

patterns within the Anchor Standards, it 

became apparent that the four areas of 

language arts—reading, listening, writing 

and speaking—are similarly structured 

and cyclical.  Better readers lead to better 

writers that lead to better readers.  

Better listeners lead to better speakers 

that lead to better listeners.  Overall, the 

Overall, the anchor standards 

outline an approach to 

constructing and deconstructing 

communication so that it is highly 

efficient and effective. 

http://www.corestandards.org/ELA-Literacy/CCRA/R/
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anchor standards outline an approach to constructing and deconstructing communication so 

that it is highly efficient and effective.  Reading and listening require a deconstruction of 

language as they are “receiving” forms of communication to be interpreted and analyzed to 

understand the author’s full, intended meaning.  Writing and speaking require a construction of 

language as they are “producing” forms of communication to be created in a way that most 

clearly conveys an author’s full, intended meaning.  Typically, developing children are able to 

receive more complex information than they are able to produce.  Infants understand their 

parents’ language even though they may be able to produce a limited vocabulary themselves.  

Similarly, school-age children can tackle reading complex novels well before they are able to 

write similar material.  This idea of learning and growing through the “receiving” process of 

more and more complex skills should be at the forefront of the educator’s planning process.  

The production skills that follow from explicit teaching using model texts (both written and 

spoken) can indicate ability of the accompanying reading or listening skills.  Guiding our 

students through an explicit “receiving-producing” cycle with the various standards can help 

them achieve mastery.    

Although most of the assessed standards are reading standards, which can only be evaluated 

through a mirrored “production” skill of speaking or writing (or sign language, or one of myriad 

art forms), the implication is that the student must accurately work through the “receiving-

producing” cycle in order to respond 

appropriately to a prompt.  We can also use 

the reading standards, as well as all the 

standards to create the fluid cycle of 

receiving and producing language.  Anything a 

child is able to write or speak should be 

recognized in reading and listening.  On a 

more rigorous level, children should be 

encouraged to construct in writing and speaking anything they are able to recognize while 

reading and listening. 

Each of the anchor standards for reading appears to be rooted in the skill of inferring.  A reader 

must infer a main idea, a character’s development, an author’s style, how pieces of a text relate 

to each other, etc.  The fact that the first reading standard speaks to inferring explicitly is a bit 

misleading, as anything inferred is referenced in the remaining eight standards.  Additionally, in 

analyzing the released questions, those mapped to R1 can also be mapped to another standard 

that references the specific skill implied in the question.  For example, “Why does Pecos Bill 

take a saddle and bridle to go catch Lightning?” (R1, Grade 4, 2014, Q2) references the story 

development, which is expressed through Reading Standard 3.  “Which sentence best states 

what the reader learns in paragraph 8?” (R1, Grade 3, 2014, Q13) references a main idea, which 

Each of the anchor standards for 

reading appears to be rooted in 

the skill of inferring.   
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is expressed through Reading Standard 2.  “The statement that ‘NASA also works with others 

that need to use wind tunnels’ most strongly suggests that” (R1, Grade 5, 2013, Q22) references 

word choice, which is expressed through Reading Standard 4.   

According to data released by NYSED, the questions were mapped to specific standards, and 

schools received achievement scores on the varying standards.  The following chart indicates 

the Anchor Standards along with their number and frequency over the two years of available 

data. 

 Suggested Essential Skills of Each Anchor Standard 

# 
Li
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R1 Use details to infer. 32 27 59/22% 

R2 Analyze the primary messages and how they 
develop.  (Main ideas/Themes/Lessons) 

26 24 50/19% 

R3 Analyze how the people, events, or ideas 
develop and interact.   

35 25 60/22% 

R4 Choose precise words and language.** 
(Vocabulary/Phrases) 

13 13 26/10% 

R5 Analyze the structure or outline of the text. 8 13 21/8% 

R6 Analyze the relationship between the purpose 
and the content and style. 

11 0 11/4% 

R7 Analyze how the text features support the 
message. 

1 5 6/2% 

R8 Analyze the argument, claim and evidence in 
persuasive pieces. 

0 22 22/8% 

R9 Synthesize information between two or more 
texts. 

1 3 4/1% 

L4/5 Vocab/language*** NA NA 9/3% 

 

*Calculations are based on the 2013 and 2014 grades 3, 4, & 5 NYSED assessments with a total 

of 268 questions across the six tests. 
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** Anchor standard R4 speaks to word choice.  Word choice encompasses much more than new 

vocabulary.  Words are selected for intended meaning.  Word choices can include a wide range 

of academic language as well as archaic, connotative, cultural or regional, and generally 

unfamiliar words and phrases.  (See list of 1000 academic words included in separate 

document.)   

 

***L4 and L5 vocab/language skills are inherent in R4.  Merging the representative calculations 

together reveals 35 questions or 13% of the tests are focused on word choice. 

Each of the Anchor Standards also applies to listening, writing and speaking. 

R1-R4 are the priority standards with R8 an important standard specifically relevant to 

argument texts.  When constructing (or deconstructing) a persuasive piece, the standards tell 

us that the claim needs to be stated along with reasons to support the claim and factual 

evidence to support the reasons.  Validity, sufficiency, and credibility of the reasons and 

evidence must be considered. 

 

 

Question Coding Alignment 

According to the information contained within the standards, some of the released questions 

seem to better align with a standard other than the one assigned by NYSED.  The suggested re-

codes are included in the released question charts.  If the suggested re-coding analysis is even 

partially correct, the implication is that the data schools receive on the relative achievements 

by students of the individual standards may not be entirely valid or reliable.  Overall scores and 

other information gained from the assessments would still prove valuable in understanding our 

students’ ability to receive and generate effective written communication, but we could not 

rely upon whether they have a discrete standard mastered or not.   Instead, we should continue 

to analyze results from our local formal and informal assessments to plan appropriate 

instruction. 

 

 

 

 

 

 
 

Heading for released 

questions coded by 

NYSED 

Heading for released 

questions re-coded 

according to patterns 
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NYSED Qualitative Measures of Text Complexity 

NYSED provided guidelines on how to determine whether the literature and informational texts 
used in the classroom are of the appropriate level of complexity.  We reformatted these 
guidelines to make them user friendly.  The results can be found later in this document.  The 
rationale of the selected criteria from NYSED has also been included later in this document.   

Writing Rubrics 

NYSED provided writing rubrics that can we can use to evaluate our students’ writing against 

the criteria of the standards.  Those rubrics are included later in this document.  My teachers 

and I created student friendly adaptations of these rubrics that are included later in this 

document as well. 
 

 

Instructional Resources 

As discrete skills were uncovered in this 

analysis, I conducted brief Internet searches 

to find more information about how to 

identify the skills in use as well as how to 

teach the skills.  Many of the resources found 

were at the college level.  There are three 

implications of this.  First, it seems that we 

are, indeed, becoming aligned with the requirements for success at the college and career level.  

Second, as we were not educated in the ways of the Common Core when we were in school, we 

need to ensure that we thoroughly understand the skills ourselves before trying to teach our 

students.  And, third, we need more resources on how to teach these complex ways of thinking 

at the school-age level. 

 

 

Next Steps 

This analysis is only a beginning of the work that needs to be done.  For example, Reading 

Anchor Standard 6 was not represented in the released questions, although it made an 

appearance on both the fourth and fifth grade 

tests in 2014.  Therefore, although we don’t have a 

sample, we must continue to interpret its meaning 

and complexity.  It is included in this first draft.  

Qualitative measures are a 

crucial complement to 

quantitative measures when 

determining text complexity. 
https://www.engageny.org 

We were not educated in the ways 

of the Common Core when we 

were in school, so we need to 

ensure that we thoroughly 

understand the skills ourselves 

before trying to teach our students. 
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Each of the standards needs to be represented in this document as each is important regardless 

of its priority.  Once ELA is finished, the entire process would need to be repeated for math.  

Additionally, the discrete skills and strategies for each grade level should be mapped. 

What we need to do is learn how to read and write like an English professor, which is the final 

goal of the Common Core.  Once we have the ability and confidence with our own skills, we can 

begin preparing instruction and resources for our students.  

Following is a proposed to-do list for all educators, again, 

after mastering the Common Core ourselves. 

 

1. Determine the discrete skills needed at each grade level. 

2. Determine complex texts to use at each grade level. 

3. Understand how to read text closely and carefully. 

4. Determine which academic vocabulary to teach at each grade level. 

5. Develop curriculum maps. 

6. Model examples of the Common Core skills in action through read alouds and text 

annotation. 

There are many more tasks to accomplish, of course, but the above list provides a start.  

  

What we need to do is learn 

how to read and write like an 

English professor. 
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READING STANDARDS 
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 ◊ What does the author want me to infer?  

 

 

 

  
 
College and Career Readiness Anchor Standard CCSS.ELA-Literacy.CCRA.R.1 
Key Ideas and Details: Read closely to determine what the text 
says explicitly and to make logical inferences from it; cite specific 
textual evidence when writing or speaking to support 
conclusions drawn from the text. 

 
 
Grade Level R1—Literature and Informational (They are identical for R1.) 
 

Grade 2 Grade 3 Grade 4 Grade 5 

Ask and answer such 
questions as who, what, 
where, when, why, and 
how to demonstrate 
understanding of key 
details in a text. 

Ask and answer questions 
to demonstrate 
understanding of a text, 
referring explicitly to the 
text as the basis for the 
answers. 

Refer to details and 
examples in a text when 
explaining what the text 
says explicitly and when 
drawing inferences from 
the text. 

Quote accurately from a 
text when explaining what 
the text says explicitly and 
when drawing inferences 
from the text. 
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NYSED Released Question Samples for R1—Literature (Inferring) 

 

 Gr. Code Released Question 

1. 3 RL.1, 2014, Q.13/.46 Which sentence best states what the reader learns in paragraph 8? 

2. 3 RL.1, 2014, Q.14/.58 What do paragraphs 16 and 17 show about otters and gulls? 

3. 3 RL.1, 2014, Q.39/.58 
What do paragraphs 4 through 7 show about David? Use two details from 
the story to support your response. 

4. 3 RL.1, 2014, Q.45/.30 
Why is the setting of the story important? Use two details from the story 
to support your response.  

5. 4 RL.1, 2013, Q.44/.80 

What did Measuring Worm do differently from the others that made her 
able to save the three bears? Use two details from the story to support 
your response. 

6. 4 RL.1, 2013, Q14/.70 
Which detail best supports the idea that Maushop cares for the 
Wampanoag? 

7. 4 RL.1, 2014, Q.1/.70 Pecos Bill most likely thinks he needs to have the very best horse because: 

8. 4 RL.1, 2014, Q.14/.58 
What is the most likely reason the narrator is pushing the lawn mower in 
paragraph 2? 

9. 4 RL.1, 2014, Q.2/.79 Why does Pecos Bill take a saddle and bridle to go catch Lightning? 

10. 5 RL.1, 2013, Q.71/.58 
What makes Gustahote lonely while he’s an Earth creature? Use two 
details or examples from the passage to support why Gustahote is lonely. 

11. 5 RL.1, 2013, Q.72/.59 
Explain why the young fireflies complain about the older fireflies. Use two 
details from the passage to support your answer. 

12. 5 RL.1, 2013, Q.73/.57 

In the beginning of each passage, both Gustahote and the Fireflies believe 
something about themselves that is not true. Write a response comparing 
and contrasting what the characters believe at the beginning of the 
passages. Explain when the lessons are learned and how the characters 
have changed. Use details from both passages to support your answer.  In 
your response, be sure to:  • compare and contrast what the characters 
believe at the beginning of passages  • explain when the lessons are 
learned  • describe how the characters change  • use details from both 
passages to support your answer 

13. 5 RL.1, 2014, Q.35/.65 
What does the narrator’s description in paragraph 18 most likely suggest 
about Anna? 

14. 5 RL.1, 2014, Q.6/.69 Which words from the story best show Grandma Talley’s sense of humor? 
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NYSED Released Question Samples for R1—Informational Text (Inferring) 

 

 Gr. Code Released Question 

1. 3 RI.1, 2013, Q.1/.87 Which detail about Mlaika helps explain the strange sounds she was making? 

2. 3 RI.1, 2013, Q.2/.43 

Read the sentence from paragraph 6.  Dr. Poole says that elephants, too, need 
to form bonds with their family and friends.  Which action in the article best 
shows the forming of a “bond”? 

3. 3 RI.1, 2013, Q.3/.34 

Read the sentence from the article.  It turned out that Mlaika was copying the 
sounds of the trucks driving  by. (paragraph 3)  How does paragraph 7 support 
this sentence? 

4. 3 RI.1, 2013, Q.4/.77 

Read the sentence from paragraph 7.  When they are kept outside of their 
natural environment, they may copy unusual sounds.  What is the meaning of 
“environment” in this sentence? 

5. 3 RI.1, 2013, Q.5/.69 Which paragraph in the article shows how people are most like the animals? 

6. 3 RI.1, 2013, Q.6/.61 Which detail best supports the article’s main idea? 

7. 3 RI.1, 2014, Q.27/.38 
According to the Filtering section, why do syrup makers remove minerals from 
maple syrup? 

8. 3 RI.1, 2014, Q.32/.81 Which paragraph explains how snowshoeing affects the body? 

9. 4 RI.1, 2014, Q.11/.80 What do fruit bats and horses have in common? 

10. 4 RI.1, 2014, Q.7/.78 According to the article, why might an elephant rise in the middle of sleeping? 

11. 4 RI.1, 2014, Q.9/.73 
Which detail from the article explains why grazing animals sleep for short 
periods of time? 

12. 5 RI.1, 2013, Q.21/.63 Which sentence from the passage best explains how a wind tunnel works? 

13. 5 RI.1, 2013, Q.22/.55 
The statement that “NASA also works with others that need to use wind 
tunnels” most strongly suggests that 

14. 5 RI.1, 2014, Q.47/.69 

Read these sentences from paragraphs 2 and 11.  You have to be an 
outstanding rider for BMX racing.  If you want to race, a good rule is to buy 
the best bike you can afford.  What can the reader conclude from these 
sentences? 
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Reading Standard 1 is an umbrella standard that encompasses the remaining reading standards.  

A reader must infer to reach the highest level of aligning most closely with an author’s message.  

Inferring will move a reader beyond literal interpretation to understanding the most subtle 

nuances of an author’s choices. 

 

Released questions that were coded R1 by NYSED appear to align to the remaining reading 

standards and have been reassigned to them according to parallel patterns and skill requirements 

for those standards.  The implication of this is that proficient readers infer to understand an 

author’s message habitually, and inferring is inherent in many other reading skills.  The purpose 

of an inference, whether to understand a message, the importance of a setting, the meaning of a 

word or phrase, etc., is an integral component of all the other Common Core Standards for 

reading, which divide a wide range of inference skills into common sub-categories.   See the 

Common Core Standards for reading two (R2) through nine (R9) for the examples.   

 

 

 

 

 

 

Re-Coded Released Question Samples for R1—(Inferring) 

 
 

(All R1 questions were reassigned to the remaining reading standards, so none appear here.)  

Reading Standard 1 is an 

umbrella standard that 

encompasses the remaining 

reading standards. 
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◊ What is the theme, lesson, or main idea? 

◊ How does it develop? 

 ◊ What is the summary?

 

  
 
College and Career Readiness Anchor Standard CCSS.ELA-Literacy.CCRA.R.2 
Key Ideas and Details: Determine central ideas or themes of a 
text and analyze their development; summarize the key 
supporting details and ideas. 

 
 
RL2—Literature  
 

Grade 2 Grade 3 Grade 4 Grade 5 

Ask and answer such 
questions as who, what, 
where, when, why, and 
how to demonstrate 
understanding of key 
details in a text. 

Recount stories, including 
fables, folktales, and 
myths from diverse 
cultures; determine the 
central message, lesson, 
or moral and explain how 
it is conveyed through key 
details in the text. 

Determine a theme of a 
story, drama, or poem 
from details in the text; 
summarize the text. 
 

Determine a theme of a 
story, drama, or poem 
from details in the text, 
including how characters 
in a story or drama 
respond to challenges or 
how the speaker in a 
poem reflects upon a 
topic; summarize the text. 

 
 
 
RI2—Informational  
 

   

Grade 2 Grade 3 Grade 4 Grade 5 

Identify the main topic of 
a multiparagraph text as 
well as the focus of 
specific paragraphs within 
the text. 

Determine the main idea 
of a text; recount the key 
details and explain how 
they support the main 
idea. 
 

Determine the main idea 
of a text and explain how 
it is supported by key 
details; summarize the 
text. 
 

Determine two or more 
main ideas of a text and 
explain how they are 
supported by key details; 
summarize the text. 
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NYSED Released Question Samples for R2—Literature (Theme, lesson, main idea, summary) 

 

 Gr. Code Released Question 

1. 3 RL.2, 2014, Q.18/.45 Which sentence best describes a main idea of the story? 

2. 4 RL.2, 2013, Q.18/.82 Which is the best summary of this story? 

3. 4 RL.2, 2014, Q.3/.82 

Read these sentences from paragraph 7 of the story.  He ran ten miles in 
twenty seconds! Next he jumped a mile forward and two miles backward.  
Why are these details regarding Lightning important to the theme of the 
story? 

4. 4 RL.2, 2014, Q.43/.54 
What has Manuelo’s gift taught Carla about discovering new things? Use 
two details from the story to support your response. 

5. 4 RL.2, 2014, Q.5/.82 Which sentence best describes the theme of this story? 

6. 5 RL.2, 2013, Q.71/.58 
What makes Gustahote lonely while he’s an Earth creature? Use two details 
or examples from the passage to support why Gustahote is lonely. 

7. 5 RL.2, 2013, Q.72/.59 
Explain why the young fireflies complain about the older fireflies. Use two 
details from the passage to support your answer. 

8. 5 RL.2, 2013, Q.73/.57 

In the beginning of each passage, both Gustahote and the Fireflies believe 
something about themselves that is not true. Write a response comparing 
and contrasting what the characters believe at the beginning of the 
passages. Explain when the lessons are learned and how the characters have 
changed. Use details from both passages to support your answer.  In your 
response, be sure to:  • compare and contrast what the characters believe at 
the beginning of passages  • explain when the lessons are learned  • 
describe how the characters change  • use details from both passages to 
support your answer 

9. 5 RL.2, 2014, Q.30/.86 Which word best describes how Supphatra is feeling in paragraph 12? 

10. 5 RL.2, 2014, Q.33/.60 Which sentence best supports the theme of the story? 

11. 5 RL.2, 2014, Q.7/.65 Which paragraph best expresses a theme of the story? 
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Re-Coded Released Question Samples for R2—Literature (Theme, lesson, main idea, summary) 

 

Gr. Code Released Question 

1. 3 RL2, 2014, Q18/.45 Which sentence best describes a main idea of the story? 

2. 4 RL2, 2013, Q18/.82 Which is the best summary of this story? 

3. 

4 

RL2, 2014, Q3/.82 

Read these sentences from paragraph 7 of the story.  He ran ten miles in 
twenty seconds!  Next he jumped a mile forward and two miles backward.  
Why are these details regarding Lightning important to the theme of the 
story? 

4. 
4 

RL2, 2014, Q43/.54 
What has Manuelo’s gift taught Carla about discovering new things? Use 
two details from the story to support your response. 

5. 4 RL2, 2014, Q5/.82 Which sentence best describes the theme of this story? 

6. 5 RL2, 2014, Q33/.60 Which sentence best supports the theme of the story? 

7. 5 RL2, 2014, Q7/.65 Which paragraph best expresses a theme of the story? 

8. 3 RI1, 2013, Q6/.61 Which detail best supports the article’s main idea? 

9. 
3 

RI1, 2014, Q27/.38 
According to the Filtering section, why do syrup makers remove minerals 
from maple syrup? 

10. 
4 

RI1, 2014, Q7/.78 
According to the article, why might an elephant rise in the middle of 
sleeping? 

11. 
4 

RI1, 2014, Q9/.73 
Which detail from the article explains why grazing animals sleep for short 
periods of time? 

12. 5 RI1, 2013, Q21/.63 Which sentence from the passage best explains how a wind tunnel works? 

 
Grey Words & Phrases: Pattern language for this standard 
Grey & White Code: Original NYSED coding.  I re-coded to align with pattern language 
and/or the predominant skill required to answer the question.   
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NYSED Released Question Samples for R2—Informational Texts (Theme, lesson, main idea, 

summary) 

 

 Gr. Code Released Question 

1. 3 RI.2, 2013, Q.6/.61 Which detail best supports the article’s main idea? 

2. 3 RI.2, 2014, Q.35/.70 How do the details in paragraph 18 support a main idea of the passage? 

3. 4 RI.2, 2014, Q.12/.81 Which sentence best states a main idea of this article? 

4. 5 RI.2, 2013, Q.26/.68 
Which key detail helps the reader understand the importance of using wind 
tunnels 

5. 5 RI.2, 2013, Q.27/.68 Which of the following best summarizes the main idea of the passage? 

6. 5 RI.2, 2014, Q.56/.64 
According to the author, what is the value of being a smart risk-taker? Use two 
details from the article to support your answer. 

7. 5 RI.2, 2014, Q.58/.69 

In “The Young Man and the Sea,” what lesson can be learned from the 
author’s trip around the world?  Use two details from the article to support 
your response. 
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Re-Coded Released Question Samples for R2—Informational Texts (Theme, lesson, main idea, 

summary) 

 

 Gr. Code Released Question 

1. 3 RI2, 2013, Q6/.61 Which detail best supports the article’s main idea? 

2. 3 RI2, 2014, Q35/.70 How do the details in paragraph 18 support a main idea of the passage? 

3. 4 RI2, 2014, Q12/.81 Which sentence best states a main idea of this article? 

4. 5 RI2, 2013, Q26/.68 
Which key detail helps the reader understand the importance of using wind 
tunnels? 

5. 5 RI2, 2013, Q27/.68 Which of the following best summarizes the main idea of the passage? 

6. 5 RI2, 2014, Q56/.64 
According to the author, what is the value of being a smart risk-taker?  Use 
two details from the article to support your answer. 

7. 5 RI2, 2014, Q58/.69 

In “The Young Man and the Sea,” what lesson can be learned from the 
author’s trip around the world?  Use two details from the article to support 
your response. 

8. 3 RL1, 2014, Q13/.46 Which sentence best states what the reader learns in paragraph 8? 

9. 4 RI8, 2014, Q10/.58 
Which sentence supports the idea that scientists are not certain that all 
animals sleep? 

10. 4 RI8, 2014, Q44/.66 
How do the zookeepers use food to improve the lives of animals?  Use two 
details from the article to support your response. 

11. 4 RI3, 2014, Q46/.62 
Why are there challenges to caring for zoo animals in the winter?  Use two 
details from the article to support your response. 

12. 5 
RI1, 2014, Q47/.69 
 

Read these sentences from paragraphs 2 and 11.  You have to be an 
outstanding rider for BMX racing.  If you want to race, a good rule is to buy the 
best bike you can afford.  What can the reader conclude from these 
sentences? 

 
Grey Words & Phrases: Pattern language for this standard 
Grey & White Code: Original NYSED coding.  I re-coded to align with pattern language 
and/or the predominant skill required to answer the question.   
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◊ How does the character, event, or idea, develop? 

◊ How do the characters, events, or ideas interact?   

 

 

  
 
College and Career Readiness Anchor Standard CCSS.ELA-Literacy.CCRA.R.3 

Key Ideas and Details: Analyze how and why individuals, events, 
or ideas develop and interact over the course of a text. 
 

 
RL3—Literature  
 

Grade 2 Grade 3 Grade 4 Grade 5 

Recount stories, including 
fables and folktales from 
diverse cultures, and 
determine their central 
message, lesson, or 
moral. 

Describe characters in a 
story (e.g., their traits, 
motivations, or feelings) 
and explain how their 
actions contribute to the 
sequence of events. 
 

Describe in depth a 
character, setting, or 
event in a story or drama, 
drawing on specific details 
in the text (e.g., a 
character’s thoughts, 
words, or actions). 

Compare and contrast 
two or more characters, 
settings, or events in a 
story or drama, drawing 
on specific details in the 
text (e.g., how characters 
interact). 

 
 
 
RI3—Informational  
 

   

Grade 2 Grade 3 Grade 4 Grade 5 

Describe the connection 
between a series of 
historical events, 
scientific ideas or 
concepts, or steps in 
technical procedures in a 
text. 

Describe the relationship 
between a series of 
historical events, scientific 
ideas or concepts, or steps 
in technical procedures in 
a text, using language that 
pertains to time, 
sequence, and 
cause/effect. 

Explain events, 
procedures, ideas, or 
concepts in a historical, 
scientific, or technical 
text, including what 
happened and why, based 
on specific information in 
the text. 
 

Explain the relationships 
or interactions between 
two or more individuals, 
events, ideas, or concepts 
in a historical, scientific, or 
technical text based on 
specific information in the 
text. 
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NYSED Released Question Samples for R3—Literature (Character, event, idea development and 

interaction) 

 

 Gr. Code Released Question 

1. 3 RL.3, 2013, Q.40/.56 
Why is Thomas “swelling like a blowfish” in paragraph 39?  Use two details 
from the story to support your response. 

2. 3 RL.3, 2013, Q.41/.52 

Thomas’s mood changes from the beginning of the story to the end. How 
does Thomas feel at the beginning of the story? How does he feel at the 
end?  Why does his mood change? Use details from the story to support 
your response.  In your response, be sure to:  • explain how Thomas feels 
at the beginning of the story  • explain how Thomas feels at the end of the 
story  • explain why his mood changes  • use details from the story to 
support your response 

3. 3 RL.3, 2013, Q.42/.63 
As she waits her turn, how does Taylor feel about jumping off the diving 
board?  Use two details from the story to support your answer. 

4. 3 RL.3, 2014, Q.16/.58 
Which detail from the story best shows why Maggie believes the otter 
trusts her? 

5. 3 RL.3, 2014, Q.38/.68 
How does David feel when he sees the mountain for the first time?  Use 
two details from the story to support your response. 

6. 3 RL.3, 2014, Q.44/.47 
How does George behave as a member of the group?  Use two details 
from the story to support your response. 

7. 4 RL.3, 2013, Q.13/.86 
The Sun gets angry with the Wampanoag people because he thinks they 
are being… 

8. 4 RL.3, 2013, Q.16/.63 
Which sentence suggests that the Sun feels it is a bad idea to trust the 
Wampanoag people? 

9. 4 RL.3, 2013, Q.46/.51 
Why is the setting important to this story? Use two details from the story 
to support your response. 

10. 4 RL.3, 2013, Q.47/.48 

The narrator’s relationship with her grandmother develops during her visit.  
How does their relationship develop? How do they communicate even 
though they do not speak the same language?  Use details from the story 
to support your response.  In your response, be sure to:   • explain how 
their relationship develops  • explain how they communicate  • use details 
from the story to support your response  

11. 4 RL.3, 2014, Q.15/.79 
In paragraph 5, the narrator remembers a story his grandmother told him 
about his grandfather.  The effect this story has on the narrator is to… 

12. 4 RL.3, 2014, Q.18/.76 
Which phrase best describes how the narrator changes from the beginning 
of the story to the end? 

13. 4 RL.3, 2014, Q.4/.55 Why is Pecos Bill’s conversation with the cowboys important to the story? 
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14. 4 RL.3, 2014, Q.42/.60 
Why is the setting of “The Cave of the Oilbird” important? Use two details 
from the story to support your response. 

15. 5 RL.3, 2013, Q.71/.58 
What makes Gustahote lonely while he’s an Earth creature? Use two 
details or examples from the passage to support why Gustahote is lonely. 

16. 5 RL.3, 2013, Q.72/.59 
Explain why the young fireflies complain about the older fireflies. Use two 
details from the passage to support your answer. 

17. 5 RL.3, 2014, Q.2/.51 
Based on paragraphs 12 through 19, which sentence best explains the 
difference in the characters’ reactions to the objects in the trunk? 

18. 5 RL.3, 2014, Q.4/.72 Which detail best shows what Grandma Talley thinks about change? 
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Re-Coded Released Question Samples for R3—Literature (Character, event, idea development 

and interaction) 

 

 Gr. Code Released Question 

1. 3 RL3, 2013, Q41/.52 

Thomas’s mood changes from the beginning of the story to the end. How 
does Thomas feel at the beginning of the story? How does he feel at the 
end?  Why does his mood change? Use details from the story to support 
your response.  In your response, be sure to:  • explain how Thomas feels 
at the beginning of the story  • explain how Thomas feels at the end of the 
story  • explain why his mood changes  • use details from the story to 
support your response 

2. 3 RL3, 2013, Q42/.63 
As she waits her turn, how does Taylor feel about jumping off the diving 
board?  Use two details from the story to support your answer. 

3. 3 RL3, 2014, Q16/.58 
Which detail from the story best shows why Maggie believes the otter 
trusts her? 

4. 3 RL3, 2014, Q38/.68 
How does David feel when he sees the mountain for the first time?  Use 
two details from the story to support your response. 

5. 3 RL3, 2014, Q44/.47 
How does George behave as a member of the group?  Use two details 
from the story to support your response. 

6. 4 RL3, 2013, Q13/.86 
The Sun gets angry with the Wampanoag people because he thinks they 
are being… 

7. 4 RL3, 2013, Q16/.63 
Which sentence suggests that the Sun feels it is a bad idea to trust the 
Wampanoag people? 

8. 4 RL3, 2013, Q46/.51 
Why is the setting important to this story? Use two details from the story 
to support your response. 

9. 4 RL3, 2013, Q47/.48 

The narrator’s relationship with her grandmother develops during her visit.  
How does their relationship develop? How do they communicate even 
though they do not speak the same language?  Use details from the story 
to support your response.  In your response, be sure to:   • explain how 
their relationship develops  • explain how they communicate  • use details 
from the story to support your response  

10. 4 RL3, 2014, Q15/.79 
In paragraph 5, the narrator remembers a story his grandmother told him 
about his grandfather.  The effect this story has on the narrator is to… 

11. 4 RL3, 2014, Q18/.76 
Which phrase best describes how the narrator changes from the beginning 
of the story to the end? 

12. 4 RL3, 2014, Q4/.55 Why is Pecos Bill’s conversation with the cowboys important to the story? 

13. 4 RL3, 2014, Q42/.60 
Why is the setting of “The Cave of the Oilbird” important? Use two details 
from the story to support your response. 
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14. 5 RL3, 2013, Q71/.58 
What makes Gustahote lonely while he’s an Earth creature?  Use two 
details or examples from the passage to support why Gustahote is lonely. 

15. 5 RL3, 2013, Q72/.59 
Explain why the young fireflies complain about the older fireflies. Use two 
details from the passage to support your answer. 

16. 5 RL3, 2014, Q2/.51 
Based on paragraphs 12 through 19, which sentence best explains the 
difference in the characters’ reactions to the objects in the trunk? 

17. 5 RL3, 2014, Q4/.72 Which detail best shows what Grandma Talley thinks about change? 

18. 3 RL1, 2014, Q39/.58 
What do paragraphs 4 through 7 show about David?  Use two details from 
the story to support your response. 

19. 3 RL1, 2014, Q45/.30 
Why is the setting of the story important?  Use two details from the story 
to support your response. 

20. 4 RL1, 2013, Q44/.80 

What did Measuring Worm do differently from the others that made her 
able to save the three bears?  Use two details from the story to support 
your response. 

21. 4 RL1, 2013, Q14/.70 
Which detail best supports the idea that Maushop cares for the 
Wampanoag? 

22. 4 RL1, 2014, Q1/.70 Pecos Bill most likely thinks he needs to have the very best horse because: 

23. 4 RL1, 2014, Q14/.58 
What is the most likely reason the narrator is pushing the lawn mower in 
paragraph 2? 

24. 4 RL1, 2014, Q2/.79 Why does Pecos Bill take a saddle and bridle to go catch Lightning? 

25. 5 RL1, 2014, Q35/.65 
What does the narrator’s description in paragraph 18 most likely suggest 
about Anna? 

26. 5 RL2, 2014, Q30/.86 Which word best describes how Supphatra is feeling in paragraph 12? 

 
Grey Words & Phrases: Pattern language for this standard 
Grey & White Code: Original NYSED coding.  I re-coded to align with pattern language 
and/or the predominant skill required to answer the question.   
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NYSED Released Question Samples for R3—Informational Text (Character, event, idea 

development and interaction) 

 

 Gr. Code Released Question 

1. 3 RI.3, 2014, Q.41/.51 

The author provides many details about how sea turtles are similar to and 
different from each other. How is a leatherback sea turtle similar to a green 
sea turtle? How are they different from each other? Use details from the 
passage to support your response.  In your response, be sure to:  *explain 
how a leatherback sea turtle is similar to a green sea turtle *explain how a 
leatherback sea turtle is different from a green sea turtle *use details from 
the passage to support your response 

2. 3 RI.3, 2014, Q26/.58 

Read the chart below.  SUGARING STEPS  1. Syrup makers tap trees.  2.   
___________   3. Syrup makers collect sap in buckets.  Which statement best 
completes the chart? 

3. 4 RI.3, 2014, Q.46/.62 
Why are there challenges to caring for zoo animals in the winter?  Use two 
details from the article to support your response. 

4. 5 RI.3, 2013, Q.23/.59 
The most important feature of a wind tunnel used to test vehicles that can 
land on Mars is the ability to test how 

5. 5 RI.3, 2014, Q.48/.69 Which of these is more important to BMX racing than to freestyle BMX? 

6. 5 RI.3, 2014, Q.49/.79 
Based on the information in the passage, how would freestyle BMX best 
prepare a rider for BMX racing? 

7. 5 RI.3, 2014, Q.57/.44 
How did the author’s reasons for making the voyage change over the course 
of his adventure? Use two details from the article to support your response. 
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NYSED Released Question Samples for R3—Informational Text (Character, event, idea 

development and interaction) 

 

 Gr. Code Released Question 

1. 3 RI3, 2014, Q41/.51 

The author provides many details about how sea turtles are similar to and 
different from each other.  How is a leatherback sea turtle similar to a 
green sea turtle?  How are they different from each other?  Use details 
from the passage to support your response.  In your response, be sure to:  
*explain how a leatherback sea turtle is similar to a green sea turtle 
*explain how a leatherback sea turtle is different from a green sea turtle 
*use details from the passage to support your response 

2. 5 RI3, 2013, Q23/.59 
The most important feature of a wind tunnel used to test vehicles that 
can land on Mars is the ability to test how… 

3. 5 RI3, 2014, Q48/.69 Which of these is more important to BMX racing than to freestyle BMX? 

4. 5 RI3, 2014, Q49/.79 
Based on the information in the passage, how would freestyle BMX best 
prepare a rider for BMX racing? 

5. 5 RI3, 2014, Q57/.44 

How did the author’s reasons for making the voyage change over the 
course of his adventure?  Use two details from the article to support your 
response. 

6. 3 
RI1, 2013, Q1/.87 

 

Which detail about Mlaika helps explain the strange sounds she was 
making? 

7. 3 RL1, 2014, Q14/.58 What do paragraphs 16 and 17 show about otters and gulls? 

8. 4 
RI1, 2014, Q11/.80 

 
What do fruit bats and horses have in common? 

 
Grey Words & Phrases: Pattern language for this standard 
Grey & White Code: Original NYSED coding.  I re-coded to align with pattern language 
and/or the predominant skill required to answer the question.   
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 ◊ How does the word choice shape the meaning or 

    tone?

 

 

  
 
College and Career Readiness Anchor Standard CCSS.ELA-Literacy.CCRA.R.4 

Craft and Structure: Interpret words and phrases as they are used 
in a text, including determining technical, connotative, and 
figurative meanings, and analyze how specific word choices 
shape meaning or tone. 
 

 
 
Grade Level R4—Literature  
 

Grade 2 Grade 3 Grade 4 Grade 5 

Describe how words and 
phrases (e.g., regular 
beats, alliteration, 
rhymes, repeated lines) 
supply rhythm and 
meaning in a story, poem, 
or song. 

Determine the meaning of 
words and phrases as they 
are used in a text, 
distinguishing literal from 
non-literal language. 
 

Determine the meaning of 
words and phrases as they 
are used in a text, 
including those that allude 
to significant characters 
found in mythology (e.g., 
Herculean). 

Determine the meaning of 
words and phrases as they 
are used in a text, 
including figurative 
language such as 
metaphors and similes. 

 
 
Grade Level R4—Informational Text  
 

Grade 2 Grade 3 Grade 4 Grade 5 

Determine the meaning 
of words and phrases in a 
text relevant to a grade 2 
topic or subject area. 

Determine the meaning of 
general academic and 
domain-specific words and 
phrases in a text relevant 
to a grade 3 topic or 
subject area. 

Determine the meaning of 
general academic and 
domain-specific words or 
phrases in a text relevant 
to a grade 4 topic or 
subject area. 

Determine the meaning of 
general academic and 
domain-specific words 
and phrases in a text 
relevant to a grade 5 topic 
or subject area. 
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NYSED Released Question Samples for R4—Literature (Word/phrase choice) 

 

 Gr. Code Released Question 

1. 3 RL.4, 2013, Q.40/.56 
Why is Thomas “swelling like a blowfish” in paragraph 39?  Use two details 
from the story to support your response. 

2. 4 RL.4, 2013, Q.17/.88 

Read these sentences from paragraph 23 of the story.  He grabbed the ends 
of the net in his hands, put it over his shoulder, and dragged the Sun back 
across the sky.  Maushop was so strong that the Sun could not resist him.  
What does the word “resist” mean in these lines? 

3. 4 RL.4, 2014, Q.13/.62 
What does the narrator most likely mean when he says he is “not machine 
oriented”? (paragraph 1) 

4. 4 RL.4, 2014, Q.16/.52 
In paragraph 8, when the narrator says that the mower spoke to him, he 
most likely meant that he suddenly… 

5. 5 RL.4, 2014, Q.29/.41 
In paragraph 7, what does the author’s use of the phrase “picked up the pace 
and flashed me a playful smile” indicate? 

6. 5 RL.4, 2014, Q.3/.69 
In paragraph 19, what does the narrator mean when she says, “her laughter 
floated through the house sweet as the taste of jellybeans”? 

7. 5 RL.4, 2014, Q.32/.67 

Read this sentence from paragraph 15 of the story.  Timidly, I scooped a little 
onto my plate, followed by some curried meats and vegetables.  What does 
the word “timidly” suggest? 

8. 5 RL.4, 2014, Q.5/.64 

Read Grandma Talley’s words from paragraph 26 of the story.  “Remember, 
Kincaid, we take our loved ones in our hearts wherever we go. I won’t be 
more than a heartbeat away.”  When Grandma Talley says she “won’t be 
more than a heartbeat away,” she means she won’t seem far because… 
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Re-Coded Released Question Samples for R4—Literature (Word/phrase choice) 

 

 Gr. Code Released Question 

1.  3 RL4, 2013, Q40/.56 
Why is Thomas “swelling like a blowfish” in paragraph 39?  Use two details 
from the story to support your response. 

2.  4 RL4, 2013, Q17/.88 

Read these sentences from paragraph 23 of the story.  He grabbed the ends 
of the net in his hands, put it over his shoulder, and dragged the Sun back 
across the sky.  Maushop was so strong that the Sun could not resist him.  
What does the word “resist” mean in these lines? 

3.  4 RL4, 2014, Q13/.62 
What does the narrator most likely mean when he says he is “not machine 
oriented”? (paragraph 1) 

4.  4 RL4, 2014, Q16/.52 
In paragraph 8, when the narrator says that the mower spoke to him, he most 
likely meant that he suddenly… 

5.  5 RL4, 2014, Q29/.41 
In paragraph 7, what does the author’s use of the phrase “picked up the pace 
and flashed me a playful smile” indicate? 

6.  5 RL4, 2014, Q3/.69 
In paragraph 19, what does the narrator mean when she says, “her laughter 
floated through the house sweet as the taste of jellybeans”? 

7.  5 RL4, 2014, Q32/.67 

Read this sentence from paragraph 15 of the story.  Timidly, I scooped a little 
onto my plate, followed by some curried meats and vegetables.  What does 
the word “timidly” suggest? 

8.  5 RL4, 2014, Q5/.64 

Read Grandma Talley’s words from paragraph 26 of the story.  “Remember, 
Kincaid, we take our loved ones in our hearts  wherever we go. I won’t be 
more than a heartbeat away.”  When Grandma Talley says she “won’t be 
more than a heartbeat away,” she means she won’t seem far because… 

9.  5 RL1, 2014, Q6/.69 Which words from the story best show Grandma Talley’s sense of humor? 

10.  3 RL5, 2014, Q17/.63 

Read paragraphs 26 and 27 from the story.  When Friday afternoon came, she 
burst into the house and grabbed her fishing pole.  “What a girl for fishing!” 
her mother said.  Which sentence best explains what causes Maggie’s mother 
to say this?  

 
Grey Words & Phrases: Pattern language for this standard 
Grey & White Code: Original NYSED coding.  I re-coded to align with pattern language 
and/or the predominant skill required to answer the question.   
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NYSED Released Question Samples for R4—Informational Text (Word/phrase choice) 

 

 Gr. Code Released Question 

1. 3 RI.4, 2013, Q.4/.77 

Read the sentence from paragraph 7.  When they are kept outside of their 
natural environment, they may copy unusual sounds.  What is the meaning of 
“environment” in this sentence? 

2. 4 RI.4, 2014, Q.8/.21 

Read these sentences from paragraph 11 of the article.  A hippo can doze 
nearly totally submerged but still be on the alert.  That’s because its eyes, 
ears, and nostrils are on top of its head.  What is the meaning of “submerged” 
as it is used here? 

3. 5 RI.4, 2014, Q.43/.82 
The word “collide” comes from a Latin word meaning “strike together.”  
Based on this information, what is the meaning of “collide” in paragraph 2? 

4. 5 RI.4, 2014, Q.46/.76 As they are used in paragraph 10, what do the words “trick out” mean? 
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Re-Coded Released Question Samples for R4—Informational Text (Word/phrase choice) 

 

 Gr. Code Released Question 

1.  3 RI4, 2013, Q4/.77 

Read the sentence from paragraph 7.  When they are kept outside of their 
natural environment, they may copy unusual sounds.  What is the meaning of 
“environment” in this sentence? 

2.  4 RI4, 2014, Q8/.21 

Read these sentences from paragraph 11 of the article.  A hippo can doze 
nearly totally submerged but still be on the alert.  That’s because its eyes, 
ears, and nostrils are on top of its head.  What is the meaning of “submerged” 
as it is used here? 

3.  5 RI4, 2014, Q43/.82 
The word “collide” comes from a Latin word meaning “strike together.”  
Based on this information, what is the meaning of “collide” in paragraph 2? 

4.  5 RI4, 2014, Q46/.76 As they are used in paragraph 10, what do the words “trick out” mean? 

5.  3 
RI1, 2013, Q2/.43 

 

Read the sentence from paragraph 6.  Dr. Poole says that elephants, too, need 
to form bonds with their family and friends.  Which action in the article best 
shows the forming of a “bond”? 

6.  5 RI1, 2013, Q22/.55 

The statement that “NASA also works with others that need to use wind 
tunnels” most strongly suggests that 

7.  3 RI5, 2014, Q31/.53 

Read paragraph 3 from the passage.  Teachers say snowshoes are improving 
their students’:  *hearts and lungs,  *muscles, *and spirits.  What does 
“improving their students’ . . . spirits” most likely mean? 

8.  3 L.4, 2014, Q33/.83 In paragraph 15, the word “hike” most closely means… 

9.  5 L.4a, 2014, Q1/.94 
Which information helps the reader understand the meaning of “cherish” in 
paragraph 6? 

 
Grey Words & Phrases: Pattern language for this standard 
Grey & White Code: Original NYSED coding.  I re-coded to align with pattern language 
and/or the predominant skill required to answer the question.   
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 ◊ How do the text parts relate to each other?  

 

 

 

  
 
College and Career Readiness Anchor Standard CCSS.ELA-Literacy.CCRA.R.5 

Craft and Structure: Analyze the structure of texts, including how 
specific sentences, paragraphs, and larger portions of the text 
(e.g., a section, chapter, scene, or stanza) relate to each other 
and the whole. 
 

 
Grade Level R5—Literature  
 

Grade 2 Grade 3 Grade 4 Grade 5 

Describe the overall 
structure of a story, 
including describing how 
the beginning introduces 
the story and the ending 
concludes the action 

Refer to parts of stories, 
dramas, and poems when 
writing or speaking about 
a text, using terms such as 
chapter, scene, and 
stanza; describe how each 
successive part builds on 
earlier sections. 
 

Explain major differences 
between poems, drama, 
and prose, and refer to 
the structural elements of 
poems (e.g., verse, 
rhythm, meter) and 
drama (e.g., casts of 
characters, settings, 
descriptions, dialogue, 
stage directions) when 
writing or speaking about 
a text. 

Explain how a series of 
chapters, scenes, or 
stanzas fits together to 
provide the overall 
structure of a particular 
story, drama, or poem. 

 
 
Grade Level R5—Informational Text 
 

Grade 2 Grade 3 Grade 4 Grade 5 

Know and use various 
text features (e.g., 
captions, bold print, 
subheadings, glossaries, 
indexes, electronic 
menus, icons) to locate 
key facts or information 
in a text efficiently. 

Use text features and 
search tools (e.g., key 
words, sidebars, 
hyperlinks) to locate 
information relevant to a 
given topic efficiently. 
 

Describe the overall 
structure (e.g., 
chronology, comparison, 
cause/effect, 
problem/solution) of 
events, ideas, concepts, or 
information in a text or 
part of a text. 

Compare and contrast the 
overall structure (e.g., 
chronology, comparison, 
cause/effect, 
problem/solution) of 
events, ideas, concepts, or 
information in two or 
more texts. 
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NYSED Released Question Samples for R5—Literature (Outline, Relationships between Text 

Parts) Note that there are no re-codes for R5—Literature. 

 

 Gr. Code Released Question 

1.  5 RL5, 2014, Q31/.68 How does paragraph 14 fit into the structure of the story? 

2.  5 RL5, 2014, Q34/.67 Why does the author most likely include both paragraphs 16 and 17? 

3.  5 RL5, 2014, Q54/.78 
How does paragraph 1 prepare the reader for the rest of the story? Use two 
details from the story to support your response. 

 
Grey Words & Phrases: Pattern language for this standard 
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NYSED Released Question Samples for R5—Informational Text (Outline, Relationships 

between Text Parts) 

 

 Gr. Code Released Question 

1. 3 RI.5, 2014, Q 25/.29 
The first illustration best helps the reader understand the information in which 
paragraph? 

2. 3 RI.5, 2014, Q.28/.50 
Which section of the article contains information about the process of turning 
sap into syrup? 

3. 3 RI.5, 2014, Q.31/.53 

Read paragraph 3 from the passage.  Teachers say snowshoes are improving 
their students’:  *hearts and lungs,  *muscles, *and spirits.  What does 
“improving their students’ . . . spirits” most likely mean? 

4. 3 RI.5, 2014, Q.36/.40 
How does the information in the section titled “Snowshoe Smarts” add to the 
information in the rest of the passage? 

5. 3 RI.5,2014, Q.40/.46 
Why does the information in paragraph 5 belong under the heading “Suited for 
the Sea”? Use two details from the passage to support your response. 

6. 4 RI.5, 2014, Q.45/.52 
Why is paragraph 1 of “Elephants Don’t Wear Boots” an effective introduction? 
Use two details from the article to support your response. 
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Re-Coded Released Question Samples for R5—Informational Text (Outline, Relationships 

between Text Parts) 

 

 Gr. Code Released Question 

4.  3 RI5, 2014, Q28/.50 
Which section of the article contains information about the process of turning 
sap into syrup? 

5.  3 RI5, 2014, Q36/.40 
How does the information in the section titled “Snowshoe Smarts” add to the 
information in the rest of the passage? 

6.  3 RI5,2014, Q40/.46 
Why does the information in paragraph 5 belong under the heading “Suited for 
the Sea”?  Use two details from the passage to support your response. 

7.  4 RI5, 2014, Q45/.52 
Why is paragraph 1 of “Elephants Don’t Wear Boots” an effective introduction?  
Use two details from the article to support your response. 

8.  3 
RI1, 2013, Q5/.69 

 
Which paragraph in the article shows how people are most like the animals? 

9.  3 
RI1, 2014, Q32/.81 

 
Which paragraph explains how snowshoeing affects the body? 

10. 2
. 3 RI3, 2014, Q26/.58 

Read the chart below.  SUGARING STEPS  1. Syrup makers tap trees.  2.   
___________   3. Syrup makers collect sap in buckets.  Which statement best 
completes the chart? 

11. 6
. 5 RI8, 2014, Q45/.25 

The information in paragraphs 7 and 8 best supports the idea that 
manufacturers develop… 

 
Grey Words & Phrases: Pattern language for this standard 
Grey & White Code: Original NYSED coding.  I re-coded to align with pattern language 
and/or the predominant skill required to answer the question.   
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◊ How does the author’s point of view shape the  

    content and style of the text?  

 

 

  
 
College and Career Readiness Anchor Standard CCSS.ELA-Literacy.CCRA.R.5 

Craft and Structure: Assess how point of view or purpose shapes 
the content and style of a text. 
 

 
 
Grade Level R6—Literature  
 
 

Grade 2 Grade 3 Grade 4 Grade 5 

Acknowledge differences 
in the points of view of 
characters, including by 
speaking in a different 
voice for each character 
when reading dialogue 
aloud. 

Distinguish their own 
point of view from that of 
the narrator or those of 
the characters. 
 

Compare and contrast the 
point of view from which 
different stories are 
narrated, including the 
difference between first- 
and third-person 
narrations. 
 

Describe how a narrator’s 
or speaker’s point of view 
influences how events are 
described. (NYS addition:) 
Recognize and describe 
how an author’s 
background and culture 
affect his or her 
perspective. 

 
 
Grade Level R6—Informational Text 
 
 

Grade 2 Grade 3 Grade 4 Grade 5 

Identify the main purpose 
of a text, including what 
the author wants to 
answer, explain, or 
describe. 

Distinguish their own 
point of view from that of 
the author of a text.  

Compare and contrast a 
firsthand and secondhand 
account of the same event 
or topic; describe the 
differences in focus and 
the information provided. 

Analyze multiple accounts 
of the same event or 
topic, noting important 
similarities and 
differences in the point of 
view they represent. 

 
  



 

 

42 

NYSED Released Question Samples for R6—Literature (Author’s Point of View Shaping Style) 

Note there are no re-coded released questions for R6—Literature.  

 

 Gr. Code Released Question 

1.  5 RL6, 2014, Q55/.47 
How does the narrator’s point of view contribute to the mood of the story? 
Use two details from the story to support your response. 

 
Grey Words & Phrases: Pattern language for this standard 

 

Released Question Samples for R6—Informational Text (Author’s Point of View Shaping Style) 

 

(No released questions available.) 
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◊ How do the text features help me understand the      

 text?  

 

 

  
College and Career Readiness Anchor Standard CCSS.ELA-Literacy.CCRA.R.7 

Integration of Knowledge and Ideas: Integrate and evaluate 
content presented in diverse media and formats, including 
visually and quantitatively, as well as in words. 
 

Grade Level R7—Literature  
 

Grade 2 Grade 3 Grade 4 Grade 5 

Use information gained 
from the illustrations and 
words in a print or digital 
text to demonstrate 
understanding of its 
characters, setting, or 
plot. 

Explain how specific 
aspects of a text’s 
illustrations contribute to 
what is conveyed by the 
words in a story (e.g., 
create mood, emphasize 
aspects of a character or 
setting). 
 

Make connections 
between the text of a 
story or drama and a 
visual or oral presentation 
of the text, identifying 
where each version 
reflects specific 
descriptions and 
directions in the text. 

Analyze how visual and 
multimedia elements 
contribute to the 
meaning, tone, or beauty 
of a text (e.g., graphic 
novel, multimedia 
presentation of fiction, 
folktale, myth, poem). 

 
 
Grade Level R7—Informational Text 
 

Grade 2 Grade 3 Grade 4 Grade 5 

Explain how specific 
images (e.g., a diagram 
showing how a machine 
works) contribute to and 
clarify a text. 

Use information gained 
from illustrations (e.g., 
maps, photographs) and 
the words in a text to 
demonstrate 
understanding of the text 
(e.g., where, when, why, 
and how key events 
occur). 
 

Interpret information 
presented visually, orally, 
or quantitatively (e.g., in 
charts, graphs, diagrams, 
time lines, animations, or 
interactive elements on 
Web pages) and explain 
how the information 
contributes to an 
understanding of the text 
in which it appears. 

Draw on information from 
multiple print or digital 
sources, demonstrating 
the ability to locate an 
answer to a question 
quickly or to solve a 
problem efficiently. 
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NYSED Released Question Samples for R7—Literature (Text Features) Note there are no re-codes for 

released question samples R7—Literature.  

 

 Gr. Code Released Question 

1.  4 RL7, 2014, Q17/.58 The illustration best helps the reader to understand… 

 
Grey Words & Phrases: Pattern language for this standard 
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NYSED Released Question Samples for R7—Informational Text (Text Features) 

 

 Gr. Code Released Question 

1. 3 RI.7, 2014, Q.37/.46 
Which statement about snowshoes is made clearer by the photograph at the 
end of the passage? 

2. 5 RI.7, 2014, Q.44/.65 
Which paragraph does the photograph of the racers best help the reader 
understand? 

 

 

 

 

 

 

 

 

 

Re-Coded Released Question Samples for R7—Informational Text (Text Features) 

 

 Gr. Code Released Question 

1.  3 RI7, 2014, Q37/.46 
Which statement about snowshoes is made clearer by the photograph at the 
end of the passage? 

2.  5 RI7, 2014, Q44/.65 
Which paragraph does the photograph of the racers best help the reader 
understand? 

3.  3 RI5, 2014, Q 25/.29 
The first illustration best helps the reader understand the information in 
which paragraph? 

 
Grey Words & Phrases: Pattern language for this standard 
Grey & White Code: Original NYSED coding.  I re-coded to align with pattern language 
and/or the predominant skill required to answer the question.   
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◊ What is the author claiming? 

 ◊ How do I evaluate the evidence for the claim?               

 

 

  
 
College and Career Readiness Anchor Standard CCSS.ELA-Literacy.CCRA.R.8 

Integration of Knowledge and Ideas: Delineate and evaluate the 
argument and specific claims in a text, including the validity of 
the reasoning as well as the relevance and sufficiency of the 
evidence. 
 

 
 
Grade Level R8—Literature (R8 Does not apply to literature.) 
 

Grade Level R8—Informational Text 
 

Grade 2 Grade 3 Grade 4 Grade 5 

Describe how reasons 
support specific points 
the author makes in a 
text. 

Describe the logical 
connection between 
particular sentences and 
paragraphs in a text (e.g., 
comparison, cause/effect, 
first/second/third in a 
sequence). 

Explain how an author 
uses reasons and evidence 
to support particular 
points in a text. 
 

Explain how an author 
uses reasons and evidence 
to support particular 
points in a text, 
identifying which reasons 
and evidence support 
which point(s). 
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NYSED Released Question Samples for R8—Informational Text (Persuasive Arguments) 

 

 Gr. Code Released Question 

1. 3 RI.8, 2013, Q.3/.34 

Read the sentence from the article.  It turned out that Mlaika was copying 
the sounds of the trucks driving  by.  (paragraph 3)  How does paragraph 7 
support this sentence? 

2. 3 RI.8, 2014, Q.34/.41 
Which statement from the passage is explained by the information in 
paragraph 17? 

3. 4 RI.8, 2014, Q.10/.58 
Which sentence supports the idea that scientists are not certain that all 
animals sleep? 

4. 4 RI.8, 2014, Q.44/.66 
How do the zookeepers use food to improve the lives of animals? Use two 
details from the article to support your response. 

5. 5 RI.8, 2013, Q.24/.59 
Which sentence from the passage best explains why NASA uses wind 
tunnels to test spacecraft models? 

6. 5 RI.8, 2014, Q.45/.25 
The information in paragraphs 7 and 8 best supports the idea that 
manufacturers develop 

  



 

 

48 

Re-Coded Released Question Samples for R8—Informational Text (Persuasive Arguments) 

 Gr. Code Released Question 

1.  3 RI8, 2013, Q3/.34 

Read the sentence from the article.  It turned out that Mlaika was copying 
the sounds of the trucks driving by.  (paragraph 3)  How does paragraph 7 
support this sentence? 

2.  3 RI8, 2014, Q34/.41 
Which statement from the passage is explained by the information in 
paragraph 17? 

3.  5 RI8, 2013, Q24/.59 
Which sentence from the passage best explains why NASA uses wind 
tunnels to test spacecraft models? 

 
Grey Words & Phrases: Pattern language for this standard 

 

 

 

  



 

 

49 

 
 

◊ How does each passage approach the topic or 

 theme?    

 

 

  
 
College and Career Readiness Anchor Standard CCSS.ELA-Literacy.CCRA.R.9 

Integration of Knowledge and Ideas: Analyze how two or more 
texts address similar themes or topics in order to build 
knowledge or to compare the approaches the authors take. 
 

 
 
Grade Level R9—Literature  
 

Grade 2 Grade 3 Grade 4 Grade 5 

Compare and contrast 
two or more versions of 
the same story (e.g., 
Cinderella stories) by 
different authors or from 
different cultures. 

Compare and contrast the 
themes, settings, and plots 
of stories written by the 
same author about the 
same or similar characters 
(e.g., in books from a 
series). 
 

Compare and contrast the 
treatment of similar 
themes and topics (e.g., 
opposition of good and 
evil) and patterns of 
events (e.g., the quest) in 
stories, myths, and 
traditional literature from 
different cultures. 

Compare and contrast 
stories in the same genre 
(e.g., mysteries and 
adventure stories) on 
their approaches to 
similar themes and topics. 

 
 
Grade Level R9—Informational Text 
 

Grade 2 Grade 3 Grade 4 Grade 5 

Compare and contrast the 
most important points 
presented by two texts on 
the same topic. 

Compare and contrast the 
most important points and 
key details presented in 
two texts on the same 
topic. 

Integrate information 
from two texts on the 
same topic in order to 
write or speak about the 
subject knowledgeably. 

Integrate information 
from several texts on the 
same topic in order to 
write or speak about the 
subject knowledgeably. 

  



 

 

50 

NYSED Released Question Samples for R9—Literature (Two texts, same topic) Note there are no re-

coded questions for R9—literature.  

 

 Gr. Code Released Question 

1. 5 RL.9, 2013, Q.73/.57 

In the beginning of each passage, both Gustahote and the Fireflies believe 
something about themselves that is not true. Write a response comparing 
and contrasting what the characters believe at the beginning of the 
passages. Explain when the lessons are learned and how the characters 
have changed. Use details from both passages to support your answer.  In 
your response, be sure to:  • compare and contrast what the characters 
believe at the beginning of passages  • explain when the lessons are 
learned  • describe how the characters change  • use details from both 
passages to support your answer 

 
Grey Words & Phrases: Pattern language for this standard 
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NYSED Released Question Samples for R9—Informational Text (Two texts, same topic)  Note there are 

no re-coded questions for R9—Informational Text. 

 Gr. Code Released Question 

1. 4 RI9, 2014, Q47/.45 

How are the topics of “Call of the Wild” and “Elephants Don’t Wear Boots” 
similar? How are the topics of both articles different?  Use details from 
both articles to support your response.  In your response, be sure to  • 
explain how the topics of “Call of the Wild” and “Elephants Don’t Wear 
Boots” are similar  • explain how the topics of both articles are different  • 
use details from both articles to support your response 

2. 5 RI9, 2014, Q59/.54 

How does Zac Sunderland from “The Young Man and the Sea” demonstrate 
the ideas described in “How to be a Smart Risk-Taker”?  Use details from 
both articles to support your response.  In your response, be sure to:  • 
explain how Zac Sunderland from “The Young Man and the Sea” 
demonstrates the ideas described in “How to be a Smart Risk-Taker”  • use 
details from both articles to support your response 

 
Grey Words & Phrases: Pattern language for this standard 
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ASSESSED WRITING STANDARDS 
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 ◊ How can I explain what I learned clearly?

 

 

 College and Career Readiness Anchor Standard CCSS.ELA-Literacy.CCRA.R.1 

Text Types and Purposes: Write informative/explanatory 
texts to examine and convey complex ideas and information 
clearly and accurately through the effective selection, 
organization, and analysis of content. 

 
Grade Level W2—There is no distinction between literature and informational text  
 

Grade 2 Grade 3 Grade 4 Grade 5 

Write informative/ 
explanatory texts in 
which they 
introduce a topic, 
use facts and 
definitions to 
develop points, and 
provide a 
concluding 
statement or 
section. 

Write informative/ 
explanatory texts to 
examine a topic and 
convey ideas and 
information clearly. 
a.Introduce a topic and 
group related 
information together; 
include illustrations when 
useful to aiding 
comprehension. 
b.Develop the topic with 
facts, definitions, and 
details. 
c.Use linking words and 
phrases (e.g., also, 
another, and, more, but) 
to connect ideas within 
categories of 
information. 
d.Provide a concluding 
statement or section. 
 

Write informative/ 
explanatory texts to examine 
a topic and convey ideas and 
information clearly. 
a.Introduce a topic clearly and 
group related information in 
paragraphs and sections; 
include formatting (e.g., 
headings), illustrations, and 
multimedia when useful to 
aiding comprehension. 
b.Develop the topic with 
facts, definitions, concrete 
details, quotations, or other 
information and examples 
related to the topic. 
c.Link ideas within categories 
of information using words 
and phrases (e.g., another, for 
example, also, because). 
d.Use precise language and 
domain-specific vocabulary to 
inform about or explain the 
topic. 
e.Provide a concluding 
statement or section related 
to the information or 
explanation presented. 
 

Write informative/ 
explanatory texts to examine 
a topic and convey ideas and 
information clearly. 
a.Introduce a topic clearly, 
provide a general 
observation and focus, and 
group related information 
logically; include formatting 
(e.g., headings), illustrations, 
and multimedia when useful 
to aiding comprehension. 
b.Develop the topic with 
facts, definitions, concrete 
details, quotations, or other 
information and examples 
related to the topic. 
c.Link ideas within and across 
categories of information 
using words, phrases, and 
clauses (e.g., in contrast, 
especially). 
d.Use precise language and 
domain-specific vocabulary 
to inform about or explain 
the topic. 
e.Provide a concluding 
statement or section related 
to the information or 
explanation presented. 
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NYSED Released Question Samples for W2—(Expressing learning through writing)   All W2 questions 

were re-coded to other standards in the re-coded charts. 

 Gr. Code Released Question 

1. 3 W.2, 2013, Q.41/.52 

Thomas’s mood changes from the beginning of the story to the end. How 
does Thomas feel at the beginning of the story? How does he feel at the 
end? Why does his mood change? Use details from the story to support 
your response.  In your response, be sure to:  • explain how Thomas feels 
at the beginning of the story  • explain how Thomas feels at the end of the 
story  • explain why his mood changes  • use details from the story to 
support your response 

2. 5 W.2, 2013, Q.73/.57 

In the beginning of each passage, both Gustahote and the Fireflies believe 
something about themselves that is not true. Write a response comparing 
and contrasting what the characters believe at the beginning of the 
passages. Explain when the lessons are learned and how the characters 
have changed. Use details from both passages to support your answer.  In 
your response, be sure to:  • compare and contrast what the characters 
believe at the beginning of passages  • explain when the lessons are 
learned  • describe how the characters change  • use details from both 
passages to support your answer 
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ASSESSED LANGUAGE STANDARDS 
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◊ How do I understand new words?                       
  

 

 

  
CCSS.ELA-LITERACY.CCRA.L.4 

Determine or clarify the meaning of unknown and multiple-
meaning words and phrases by using context clues, analyzing 
meaningful word parts, and consulting general and specialized 
reference materials, as appropriate. 
 
 

Grade 2 Grade 3 Grade 4 Grade 5 

Determine or clarify the 
meaning of unknown and 
multiple-meaning words and 
phrases based on grade 2 
reading and content, choosing 
flexibly from an array of 
strategies. 
a.Use sentence-level context as 
a clue to the meaning of a word 
or phrase. 
b.Determine the meaning of 
the new word formed when a 
known prefix is added to a 
known word (e.g., 
happy/unhappy, tell/retell). 
c.Use a known root word as a 
clue to the meaning of an 
unknown word with the same 
root (e.g., addition, additional). 
d.Use knowledge of the 
meaning of individual words to 
predict the meaning of 
compound words (e.g., 
birdhouse, lighthouse, 
housefly; bookshelf, notebook, 
bookmark). 
e.Use glossaries and beginning 
dictionaries, both print and 
digital, to determine or clarify 
the meaning of words and 
phrases. 

Determine or clarify the 
meaning of unknown and 
multiple-meaning word 
and phrases based on 
grade 3 reading and 
content, choosing flexibly 
from a range of strategies. 
a.Use sentence-level 
context as a clue to the 
meaning of a word or 
phrase. 
b.Determine the meaning 
of the new word formed 
when a known affix is 
added to a known word 
(e.g., agreeable/ 
c.disagreeable, 
comfortable/ 
d.uncomfortable, 
care/careless, 
heat/preheat). 
e.Use a known root word 
as a clue to the meaning of 
an unknown word with the 
same root (e.g., company, 
companion). 
f.Use glossaries or 
beginning dictionaries, 
both print and digital, to 
determine or clarify the 
precise meaning of key 

Determine or clarify 
the meaning of 
unknown and multiple-
meaning words and 
phrases based on grade 
4 reading and content, 
choosing flexibly from 
a range of strategies. 
a.Use context (e.g., 
definitions, examples, 
or restatements in text) 
as a clue to the 
meaning of a word or 
phrase. 
b.Use common, grade-
appropriate Greek and 
Latin affixes and roots 
as clues to the meaning 
of a word (e.g., 
telegraph, photograph, 
autograph). 
c.Consult reference 
materials (e.g., 
dictionaries, glossaries, 
thesauruses), both 
print and digital, to find 
the pronunciation and 
determine or clarify the 
precise meaning of key 
words and phrases. 

Determine or clarify the 
meaning of unknown 
and multiple-meaning 
words and phrases 
based on grade 5 
reading and content, 
choosing flexibly from a 
range of strategies. 
a.Use context (e.g., 
cause/effect 
relationships and 
comparisons in text) as 
a clue to the meaning 
of a word or phrase. 
b.Use common, grade-
appropriate Greek and 
Latin affixes and roots 
as clues to the meaning 
of a word (e.g., 
photograph, 
photosynthesis). 
c.Consult reference 
materials (e.g., 
dictionaries, glossaries, 
thesauruses), both 
print and digital, to find 
the pronunciation and 
determine or clarify the 
precise meaning of key 
words and phrases. 
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words and phrases. 

 

NYSED Released Question Samples for L4—(Vocabulary)   All L4 questions were re-coded to other 

standards in the re-coded charts. 

 Gr. Code Released Question 
1. 3 L.4, 2014, Q.33/.83 In paragraph 15, the word “hike” most closely means… 

2. 3 L.4a, 2013, Q.2/.43 

Read the sentence from paragraph 6.  Dr. Poole says that elephants, too, 
need to form bonds with their family and friends.  Which action in the article 
best shows the forming of a “bond”? 

3. 5 L.4a, 2014, Q.1/.94 
Which information helps the reader understand the meaning of “cherish” in 
paragraph 6? 
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◊ How do I understand an author’s word choices?                       
  

 

 

  
 
CCSS.ELA-LITERACY.CCRA.L.5 

Demonstrate understanding of figurative language, word 
relationships, and nuances in word meanings. 

 

Grade 2 Grade 3 Grade 4 Grade 5 

Demonstrate 
understanding of word 
relationships and 
nuances in word 
meanings. 
a.Identify real-life 
connections between 
words and their use (e.g., 
describe foods that are 
spicy or juicy). 
b.Distinguish shades of 
meaning among closely 
related verbs (e.g., toss, 
throw, hurl) and closely 
related adjectives (e.g., 
thin, slender, skinny, 
scrawny). 

Demonstrate understanding 
of figurative language, word 
relationships and nuances in 
word meanings. 
a.Distinguish the literal and 
nonliteral meanings of 
words and phrases in 
context (e.g., take steps). 
b.Identify real-life 
connections between words 
and their use (e.g., describe 
people who are friendly or 
helpful). 
c.Distinguish shades of 
meaning among related 
words that describe states 
of mind or degrees of 
certainty (e.g., knew, 
believed, suspected, heard, 
wondered). 

Demonstrate 
understanding of 
figurative language, word 
relationships, and 
nuances in word 
meanings. 
a.Explain the meaning of 
simple similes and 
metaphors (e.g., as pretty 
as a picture) in context. 
b.Recognize and explain 
the meaning of common 
idioms, adages, and 
proverbs. 
c.Demonstrate 
understanding of words 
by relating them to their 
opposites (antonyms) and 
to words with similar but 
not identical meanings 
(synonyms). 

Demonstrate 
understanding of 
figurative language, word 
relationships, and 
nuances in word 
meanings. 
a.Interpret figurative 
language, including 
similes and metaphors, in 
context. 
b.Recognize and explain 
the meaning of common 
idioms, adages, and 
proverbs. 
c.Use the relationship 
between particular words 
(e.g., synonyms, 
antonyms, homographs) 
to better understand 
each of the words. 

 

(There are no released questions for L5.) 
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RELEASED QUESTION                 
COMMON PHRASES & WORDS  
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Phrase Count 

Use two details from the passage/story/article to support your response. 23 

Explain/describe how the character/mood/feeling changes from the beginning of the 

story to the end. 
NA 

Which detail best supports the (idea that)…  NA 

How does paragraph ___ of the story/passage/article add to the information in _______? NA 

at the beginning 10 

In your response, be sure to explain how… 8 

explain what the character believes/feels at the beginning of the story 7 

the information in 7 

explain when the lessons are learned 6 

which sentence best 5 

main idea of the passage 4 

changes from the beginning of the story to the end 3 

Comparing and contrasting (what the characters believe) 3 

describe how the characters change 3 

Read the sentence(s) from paragraph ____.  What is the meaning of _____ in the 

sentence? 
3 

theme of the story  3 

Why is the setting important to the theme of the story? 3 

According to the article/author/passage, what lesson can be learned? NA 

Based on the information in the passage… NA 

As they are used in paragraph____, what is the meaning of the words _____? NA 
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Word 
Occur-
rences 

detail(s) 57 

support(s) 55 

how 49 

story 49 

use 49 

paragraph(s) 47 

response 44 

passage(s) 38 

what 34 

explain(s) 31 

best 30 

does 28 

sentence(s) 27 

two 27 

why 27 

article(s) 22 

beginning 19 

both 19 

change(s/d) 17 

characters 16 

answer 15 

read 15 

believe 12 

idea(s) 12 

feel(s) 11 

describe(s/d) 10 

information 10 

like(ly) 10 

mean(ing) 10 

narrator(‘s) 10 

sure 10 

learned 9 

word(s) 9 

compare(ing) 8 

contrast(ing) 8 

end 8 

lessons 8 

reader 8 

show(s) 8 

important 7 

mood 7 

author(’s) 6 

each 6 

main 6 

different 5 

helps 5 

similar 5 

statement 4 

suggest(s) 4 

theme 4 

topics 4 

true 4 

understand 4 

write 4 

according to 3 

complain 3 

examples 3 

relationship 3 

section 3 

setting 3 

thinks 3 

chart 2 

communicate 2 

develop(s) 2 

illustration 2 

photograph 2 

phrase 2 

excerpt NA 

 

 

 



Adapted by K. Nowak from https://www.engageny.org/file/118406/download/2014-ela-grade-3-sample-annotated-passages.pdf     
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College and Career Readiness Anchor Standards 
Narrative for each ELA Strand 
Reading— 

To build a foundation for college and career readiness, students must read widely and deeply from 
among a broad range of high-quality, increasingly challenging literary and informational texts. 
Through extensive reading of stories, dramas, poems, and myths from diverse cultures and different 
time periods, students gain literary and cultural knowledge as well as familiarity with various text 
structures and elements. By reading texts in history/social studies, science, and other disciplines, students build a 
foundation of knowledge in these fields that will also give them the background to be better readers in all content 
areas. Students can only gain this foundation when the curriculum is intentionally and coherently structured to 
develop rich content knowledge within and across grades. Students also acquire the habits of 
reading independently and closely, which are essential to their future success. 

Writing— 
To build a foundation for college and career readiness, students need to learn to use 
writing as a way of offering and supporting opinions, demonstrating understanding of 
the subjects they are studying, and conveying real and imagined experiences and 
events. They learn to appreciate that a key purpose of writing is to communicate clearly to an external, 
sometimes unfamiliar audience, and they begin to adapt the form and content of their writing to 
accomplish a particular task and purpose. They develop the capacity to build knowledge on a subject 
through research projects and to respond analytically to literary and informational sources. To meet 
these goals, students must devote significant time and effort to writing, producing numerous pieces over 
short and extended time frames throughout the year. 

Speaking and Listening— 

To build a foundation for college and career readiness, students must have ample 
opportunities to take part in a variety of rich, structured conversations—as part of a whole 
class, in small groups, and with a partner. Being productive members of these 
conversations requires that students contribute accurate, relevant information; respond to 
and develop what others have said; make comparisons and contrasts; and analyze and 
synthesize a multitude of ideas in various domains. 
 

New technologies have broadened and expanded the role that speaking and listening play in acquiring 
and sharing knowledge and have tightened their link to other forms of communication. Digital texts 
confront students with the potential for continually updated content and 
dynamically changing combinations of words, graphics, images, hyperlinks, and 
embedded video and audio. 

Language— 
To build a foundation for college and career readiness in language, students 
must gain control over many conventions of standard English grammar, usage, 
and mechanics as well as learn other ways to use language to convey meaning 
effectively. They must also be able to determine or clarify the meaning of grade-
appropriate words encountered through listening, reading, and media use; 
come to appreciate that words have nonliteral meanings, shadings of meaning, 
and relationships to other words; and expand their vocabulary in the course of 
studying content. The inclusion of Language standards in their own strand 
should not be taken as an indication that skills related to conventions, effective language use, and 
vocabulary are unimportant to reading, writing, speaking, and listening; indeed, they are inseparable 
from such contexts.  

Students 

must read 

widely and 

deeply. 

Students must 

devote significant 

time and effort to 

writing. 

Students must  

take part in a 

variety of rich, 

structured 

conversations. 

Students must gain 

control over many 

conventions of standard 

English grammar, usage, 

and mechanics as well as 

learn other ways to use 

language to convey 

meaning effectively. 
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Common Core Anchor Standards Placemat 

 
 

Reading Writing Speaking & Listening Language 
KEY IDEAS AND DETAILS: 
R1 Read closely to determine what the text says 

explicitly and to make logical inferences from it; 
cite specific textual evidence when writing or 

speaking to support conclusions drawn from the 

text. 
R2 Determine central ideas or themes of a text and 

analyze their development; summarize the key 

supporting details and ideas. 
R3 Analyze how and why individuals, events, or 

ideas develop and interact over the course of a text. 

 
CRAFT AND STRUCTURE: 
R4 Interpret words and phrases as they are used in 

a text, including determining technical, connotative, 
and figurative meanings, and analyze how specific 

word choices shape meaning or tone. 

R5 Analyze the structure of texts, including how 
specific sentences, paragraphs, and larger portions 

of the text (e.g., a section, chapter, scene, or stanza) 

relate to each other and the whole. 
R6 Assess how point of view or purpose shapes the 

content and style of a text. 

 
INTEGRATION OF KNOWLEDGE AND 
IDEAS: 
R7 Integrate and evaluate content presented in 
diverse media and formats, including visually and 

quantitatively, as well as in words. 

R8 Delineate and evaluate the argument and 
specific claims in a text, including the validity of 

the reasoning as well as the relevance and 

sufficiency of the evidence. 
R9 Analyze how two or more texts address similar 

themes or topics in order to build knowledge or to 

compare the approaches the authors take. 
 
RANGE OF READING AND LEVEL OF TEXT 
COMPLEXITY: 
R10 Read and comprehend complex literary and 

informational texts independently and proficiently. 

 

RESPONDING TO LITERATURE  
R11  

TEXT TYPES AND PURPOSES: 
W1 Write arguments to support claims in an analysis 

of substantive topics or texts using valid reasoning 
and relevant and sufficient evidence. 

W2 Write informative/explanatory texts to examine 

and convey complex ideas and information clearly 
and accurately through the effective selection, 

organization, and analysis of content. 

W3 Write narratives to develop real or imagined 
experiences or events using effective technique, 

well-chosen details and well-structured event 

sequences. 
 
PRODUCTION AND DISTRIBUTION OF 
WRITING: 
W4 Produce clear and coherent writing in which the 

development, organization, and style are appropriate 

to task, purpose, and audience. 
W5 Develop and strengthen writing as needed by 

planning, revising, editing, rewriting, or trying a new 

approach. 
W6 Use technology, including the Internet, to 

produce and publish writing and to interact and 

collaborate with others. 
 

RESEARCH TO BUILD AND PRESENT 
KNOWLEDGE: 
W7 Conduct short as well as more sustained research 

projects based on focused questions, demonstrating 

understanding of the subject under investigation. 
W8 Gather relevant information from multiple print 

and digital sources, assess the credibility and 

accuracy of each source, and integrate the 
information while avoiding plagiarism. 

W9 Draw evidence from literary or informational 

texts to support analysis, reflection, and research. 
 

RANGE OF WRITING: 
W10 Write routinely over extended time frames 
(time for research, reflection, and revision) and 

shorter time frames (a single sitting or a day or two) 

for a range of tasks, purposes, and audiences. 
 
RESPONDING TO LITERATURE  
RL11  

COMPREHENSION AND COLLABORATION: 
SL1 

Prepare for and participate effectively in a range of 
conversations and collaborations with diverse 

partners, building on others' ideas and expressing 

their own clearly and persuasively. 

SL2 

Integrate and evaluate information presented in 

diverse media and formats, including visually, 
quantitatively, and orally. 

SL3 

Evaluate a speaker's point of view, reasoning, and 
use of evidence and rhetoric. 

 

PRESENTATION OF KNOWLEDGE AND 
IDEAS: 
SL4 

Present information, findings, and supporting 
evidence such that listeners can follow the line of 

reasoning and the organization, development, and 

style are appropriate to task, purpose, and audience. 

SL5 

Make strategic use of digital media and visual 

displays of data to express information and enhance 
understanding of presentations. 

SL6 

Adapt speech to a variety of contexts and 
communicative tasks, demonstrating command of 

formal English when indicated or appropriate. 

 

CONVENTIONS OF STANDARD ENGLISH: 
L1 

Demonstrate command of the conventions of 
standard English grammar and usage when writing 

or speaking. 

L2 

Demonstrate command of the conventions of 

standard English capitalization, punctuation, and 

spelling when writing. 
 
KNOWLEDGE OF LANGUAGE: 
L3  
Apply knowledge of language to understand how 

language functions in different contexts, to make 

effective choices for meaning or style, and to 
comprehend more fully when reading or listening. 

 

VOCABULARY ACQUISITION AND USE: 
L4 

Determine or clarify the meaning of unknown and 

multiple-meaning words and phrases by using 
context clues, analyzing meaningful word parts, and 

consulting general and specialized reference 

materials, as appropriate. 

L5 

Demonstrate understanding of figurative language, 

word relationships, and nuances in word meanings. 

L6  
Acquire and use accurately a range of general 

academic and domain-specific words and phrases 
sufficient for reading, writing, speaking, and 

listening at the college and career readiness level; 

demonstrate independence in gathering vocabulary 
knowledge when encountering an unknown term 

important to comprehension or expression. 
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Anchor Standards Deconstructed per Skill—List 
R1 part 1 Read closely to determine what the text says explicitly.  

R2 part 1 Determine central ideas or themes of a text.  

R8 part 1 Determine the argument/claims. 

R2 part 3 Summarize the key supporting details and ideas. 

R4 part 1 Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative meanings 

R1 part 2 Cite evidence to support logical inferences/conclusions drawn from the text. 

R2 part 2 Analyze the development of the central ideas or themes of a text.  

R3 Analyze how and why individuals, events, or ideas develop over the course of a text. 

R3 Analyze how and why two or more individuals, events, or ideas interact over the course of a text. 

R4 part 2 Analyze how specific word choices shape meaning or tone. 

R5 Analyze how specific sentences, paragraphs, and larger portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other and the whole. 

R6 Assess how point of view or purpose shapes the content and style of a text.  

R7 Integrate and evaluate content presented in diverse media and formats, including visually and quantitatively, as well as in words. 

R8 part 2 Evaluate the argument and specific claims in a text, including the validity of the reasoning as well as the relevance and sufficiency of the evidence. 

R9 Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the approaches the authors take.  

R10 Read and comprehend a wide range of complex literary and informational texts independently and proficiently. 

W4 Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. 

W5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach. 

W6 Use technology, including the Internet, to produce and publish writing and to interact and collaborate with others. 

W1 Write arguments to support claims in an analysis of substantive topics or texts using valid reasoning and relevant and sufficient evidence. 

W2 Write informative/explanatory texts to examine and convey complex ideas and information clearly and accurately through the effective selection, organization, and analysis of content. 

W3 Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details and well-structured event sequences. 

W7 Conduct short as well as more sustained research projects based on focused questions, demonstrating understanding of the subject under investigation.  

W8 Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of each source, and integrate the information while avoiding plagiarism. 

W9 Draw evidence from literary or informational texts to support analysis, reflection, and research.  

W10 Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences. 

SL1 part 2 Express own ideas  

SL4 Present information, findings, and supporting evidence such that listeners can follow the line of reasoning and the organization, development, and style are appropriate to task, purpose, and audience. 

SL5 Make strategic use of digital media and visual displays of data to express information and enhance understanding of presentations. 

SL6 Adapt speech to a variety of contexts and communicative tasks, demonstrating command of formal English when indicated or appropriate.  

SL1 part 3 Build on others' ideas clearly and persuasively. 

SL2 Integrate and evaluate information presented in diverse media and formats, including visually, quantitatively, and orally. 

SL3 Evaluate a speaker's point of view, reasoning, and use of evidence and rhetoric.  

SL1 part 1 Prepare for and participate effectively in a range of conversations and collaborations with diverse partners.   

L1 Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 

L2 Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing. 

L6 part 2 demonstrate independence in gathering vocabulary knowledge when encountering an unknown term important to comprehension or expression.  

L3 Apply knowledge of language to understand how language functions in different contexts, to make effective choices for meaning or style, and to comprehend more fully when reading or listening. 

L4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases by using context clues, analyzing meaningful word parts, and consulting general and specialized reference materials, as appropriate. 

L5 Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.   

L6 part 1 Acquire and use accurately a range of general academic and domain-specific words and phrases sufficient for reading, writing, speaking, and listening at the college and career readiness level 
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Anchor Standards 3-Step Chart 
 

Students are to routinely Read/Listen/Write/Speak to a wide range of complex literary and informational texts across diverse people, 

cultures and time-periods over extended and short time frames.  When sharing information, students are to develop and strengthen 

their communication as needed by planning, revising, editing, rewriting, or trying a new approach. 

1. Identify 2. Analyze 3. Synthesize 

Identify: 
1. What are the text features and 

media? 
2. What is the author’s purpose? 
3. What is the type of writing: story, 

drama, myth, persuasive, 
informative/ explanatory, narrative, 
research, comparative, poetry? 

4. Who is the intended audience? 
5. What is the point of view? 
6. What is the setting? 
7. What is the author’s style? 
8. What are the main ideas/themes? 
9. What is the argument/claim? 
10. What are the key supporting 

details and ideas? 
11. What is the relevancy, sufficiency 

and credibility of the reasons and 
evidence? 

12. What is the summary? 

Analyze the effectiveness of the communication by noting the 
organization, development, style: 
1. How do the context clues, word parts, and the use of general and 

specialized reference materials explain the meaning of the unknown 
general academic, technical, and domain-specific words and phrases?   

2. How do the explicit/exact details lead to the intended 
inferences/conclusions?  

3. How does the point of view shape the content? 
4. How does the point of view shape the style? 
5. How does the purpose shape the style?  
6. How does the intended audience shape the style? 
7. How are grammar and mechanics used?  (Standard English?  No?  

Why?) 
8. How does rhetoric, figurative language, relationships between words, 

and nuances/connotations in the meanings of words convey the 
author’s meaning? 

9. How do the central ideas or themes develop?   
10. How do the people, characters, events, or ideas develop? 
11. How do the people, characters, events, or ideas interact? 
12. How do the text sections, chapters, scenes, or stanzas relate to each 

other? 
13. How do the text sections, chapters, scenes, or stanzas relate to the 

whole? 

Create by asking: 
1. What idea(s) can I 

formulate by 
synthesizing the 
information within 
a piece? 

2. What idea(s) can I 
formulate by 
synthesizing the 
information 
between two or 
more diverse text or 
media formats?  
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Anchor Standards Discrete skills  
 

Students are to routinely Read/Listen/Write/Speak to a wide range of complex literary and 

informational texts across diverse people, cultures and time-periods over extended and 

short time frames.  When sharing information, students are to develop and strengthen their 

communication as needed by planning, revising, editing, rewriting, or trying a new 

approach. 

 

Students must be able to identify and analyze: 
 

Structure Content Language 

text features content vocabulary 

media theme rhetoric 

author’s purpose main idea figurative language 

type argument/claim relationships between words 

audience key supporting details and ideas word connotations 

point of view reasons and evidence irony 

setting summary grammar 

style intended inferences mechanics 

Relationships 

Development of (central ideas, themes, people, characters, events) 

Interaction of (central ideas, themes, people, characters, events) 

Relationships between (sentences, sections, chapters, scenes, stanzas) 

Relationships of (sentences, sections, chapters, scenes, stanzas) to the whole piece 

Synthesize/Compare within a piece 

Synthesize/Compare between pieces 
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NYSED 2-point Rubric: Short-response 
 

Score                                                              Response Features 

2 Point        The features of a 2-point response are: 
 

 Valid inferences and/or claims from the text where required by 
the prompt 

 Evidence of analysis of the text where required by the prompt 

 Relevant facts, definitions, concrete details, and/or other 
information from the text to develop response according to the 
requirements of the prompt 

 Sufficient number of facts, definitions, concrete details, and/or 
other information from the text as required by the prompt 

 Complete sentences where errors do not impact readability 

1 Point        The features of a 1-point response are: 
 

 A mostly literal recounting of events or details from the text as 
required by the prompt 

 Some relevant facts, definitions, concrete details, and/or other 
information from the text to develop response according to the 
requirements of the prompt 

 Incomplete sentences or bullets 

0 Point        The features of a 0-point response are: 
 

 A response that does not address any of the requirements of the 
prompt or is totally inaccurate 

 No response (blank answer) 

 A response that is not written in English 

 A response that is unintelligible or indecipherable 

 
If the prompt requires two texts and the student only references one text, the response can be scored no higher than a 1. 
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New York State Grade 3 Expository Writing Evaluation Rubric 

CRITERIA CCLS 
Score 

4 
Essays at this level: 

3 
Essays at this level: 

2 
Essays at this level: 

1 
Essays at this level: 

0 

CONTENT AND ANALYSIS: 

the extent to which the essay 

conveys ideas and 

information clearly and 

accurately in order to support 

analysis of topics or text 

W.2, 

R.1–9 

—clearly introduce a 

topic in a manner that 

follows logically from the 

task and purpose 

—demonstrate 

comprehension and 

analysis of the text 

—clearly introduce a 

topic in a manner that 

follows from the task and 

purpose 

—demonstrate grade- 

appropriate comprehension 

of the text 

—introduce a topic in a 

manner that follows 

generally from the task 

and purpose 

—demonstrate a confused 

comprehension of the text 

—introduce a topic in a 

manner that does not 

logically follow from the 

task and purpose 

—demonstrate little 

understanding of the text 

—demonstrate a 

lack of 

comprehension 

of the text or 

task 

COMMAND OF EVIDENCE: 

the extent to which the essay 

presents evidence from the 

provided text to support 

analysis and reflection 

W.2 

R.1–8 

—develop the topic with 

relevant, well-chosen 

facts, definitions, and 

details throughout the 

essay 

—develop the topic with 

relevant facts, definitions, 

and details throughout the 

essay 

—partially develop the 

topic of the essay with the 

use of some textual 

evidence, some of which 

may be irrelevant 

—demonstrate an 

attempt to use evidence, 

but only develop ideas 

with minimal, occasional 

evidence which is 

generally invalid or 

irrelevant 

—provide no 

evidence or 

provide evidence 

that is 

completely 

irrelevant 

COHERENCE, 

ORGANIZATION, AND 

STYLE: the extent to which 

the essay logically organizes 

complex ideas, concepts, and 

information using formal 

style and precise language 

W.2 

L.3 

L.6 

—clearly and consistently 

group related information 

together 

—skillfully connect ideas 

within categories of 

information using linking 

words and phrases 

—provide a concluding 

statement that follows 

clearly from the topic and 

information presented 

—generally group related 

information together 

—connect ideas within 

categories of information 

using linking words and 

phrases 

—provide a concluding 

statement that follows 

from the topic and 

information presented 

—exhibit some attempt to 

group related information 

together 

—inconsistently connect 

ideas using some linking 

words and phrases 

—provide a concluding 

statement that follows 

generally from the topic and 

information presented 

—exhibit little attempt at 

organization 

—lack the use of linking 

words and phrases 

—provide a concluding 

statement that is illogical 

or unrelated to the topic 

and information presented 

—exhibit no 

evidence of 

organizatio

n 

—do not 

provide a 

concluding 

statement 

CONTROL OF 

CONVENTIONS: the extent 

to which the essay 

demonstrates command of 

the conventions of standard 

English grammar, usage, 

capitalization, punctuation, 

and spelling 

W.2 

L.1 

L.2 

—demonstrate grade- 

appropriate command of 

conventions, with few 

errors 

—demonstrate grade- 

appropriate command of 

conventions, with 

occasional errors that do 

not hinder comprehension 

—demonstrate emerging 

command of conventions, 

with some errors that may 

hinder comprehension 

—demonstrate a lack of 
command of 

conventions, with 

frequent errors that 

hinder comprehension 

—are minimal, 
making 

assessment 

of 

conventions 

unreliable 

 

 If the student writes only a personal response and makes no reference to the text(s), the response can be scored no higher than a 1. 

 Responses totally unrelated to the topic, illegible, incoherent, or blank should be given a 0. 

 A response totally copied from the text(s) with no original student writing should be scored a 0.  

 



Adapted by K. Nowak from https://www.engageny.org/file/118406/download/2014-ela-grade-3-sample-annotated-passages.pdf     

New York State Grade 4-5 Expository Writing Evaluation Rubric 
 

CRITERIA CCLS 
Score 

4 
Essays at this level: 

3 
Essays at this level: 

2 
Essays at this level: 

1 
Essays at this level: 

0 

CONTENT AND ANALYSIS: 

the extent to which the essay 

conveys ideas and information 

clearly and accurately in order 

to support analysis of topics or 

text 

W.2, 
R.1–9 

—clearly introduce a topic in a 
manner that follows logically from 
the task and purpose 
—demonstrate insightful 
comprehension and analysis of 
the text(s) 
—clearly introduce a topic in a 
manner that follows from the task 
and purpose 
—demonstrate grade-appropriate 
comprehension and analysis of 
the text(s) 
—introduce a topic in a manner 
that follows generally from the 
task and purpose 
—demonstrate a literal 
comprehension of the text(s) 
—introduce a topic in a manner 
that does not logically follow 
from the task and purpose 
—demonstrate little 
understanding of the text(s) 
—demonstrate a lack of 
comprehension of the text(s) or 

task 

—clearly introduce a topic in a 
manner that follows from the task 
and purpose 
—demonstrate grade-appropriate 
comprehension and analysis of 

the text(s) 

—introduce a topic in a manner 
that follows generally from the 
task and purpose 
—demonstrate a literal 

comprehension of the text(s) 

—introduce a topic in a manner 
that does not logically follow 
from the task and purpose 
—demonstrate little 

understanding of the text(s) 

—demonstrate a lack 
of 
comprehension of the 
text(s) or task 

COMMAND OF EVIDENCE: 

the extent to which the essay 

presents evidence from the 

provided text to support 

analysis and reflection 

W.2 
R.1–8 

—develop the topic with relevant, 
well-chosen facts, definitions, 
concrete details, quotations, or 
other information and examples 
from the text(s) 
—sustain the use of varied, 

relevant evidence 

—develop the topic with relevant 
facts, definitions, details, 
quotations, or other information 
and examples from the text(s) 
—sustain the use of relevant 
evidence, with some lack of 

variety 

—partially develop the topic of the 
essay with the use of some 
textual evidence, some of which 
may be irrelevant 
—use relevant evidence 

inconsistently 

—demonstrate an attempt to use 
evidence, but only develop ideas 
with minimal, occasional 
evidence which is generally 

invalid or irrelevant 

—provide no 
evidence or provide 
evidence that is 
completely irrelevant 

COHERENCE, 

ORGANIZATION, AND 

STYLE: the extent to which 

the essay logically organizes 

complex ideas, concepts, and 

information using formal 

style and precise language 

W.2 
L.3 

L.6 

—exhibit clear, purposeful 
organization 
—skillfully link ideas using grade 
appropriate 
words and phrases 
—use grade-appropriate, 
stylistically sophisticated 
language and domain-specific 
vocabulary 
—provide a concluding statement 
that follows clearly from the topic 

and information presented 

—exhibit clear organization 
—link ideas using grade 
appropriate 
words and phrases 
—use grade-appropriate precise 
language and domain-specific 
vocabulary 
—provide a concluding statement 
that follows from the topic and 

information presented 

—exhibit some attempt at 
organization 
—inconsistently link ideas using 
words and phrases 
—inconsistently use appropriate 
language and domain-specific 
vocabulary 
—provide a concluding statement 
that follows generally from the 

topic and information presented 

—exhibit little attempt at 
organization, or attempts to 
organize are irrelevant to the 
task 
—lack the use of linking words 
and phrases 
—use language that is imprecise 
or inappropriate for the text(s) 
and task 
—provide a concluding 
statement that is illogical or 
unrelated to the topic and 
information presented 

—exhibit no evidence 
of 
organization 
—exhibit no use of 
linking words and 
phrases 
—use language that 
is 
predominantly 
incoherent or copied 
directly from the 
text(s) 
—do not provide a 
concluding statement CONTROL OF 

CONVENTIONS: the extent 

to which the essay 

demonstrates command of the 

conventions of standard 

English grammar, usage, 

capitalization, punctuation, 

and spelling 

W.2 
L.1 

L.2 

—demonstrate grade-appropriate 
command of conventions, with 
few errors 

—demonstrate grade-appropriate 
command of conventions, with 
occasional errors that do not 
hinder comprehension 

—demonstrate emerging 
command of conventions, with 
some errors that may hinder 
comprehension 

—demonstrate a lack of 
command of conventions, with 
frequent errors that hinder 
comprehension 

—are minimal, 
making 
assessment of 
conventions 
unreliable 

 

 If the student writes only a personal response and makes no reference to the text(s), the response can be scored no higher than a 1. 

 Responses totally unrelated to the topic, illegible, incoherent, or blank should be given a 0. 

 A response totally copied from the text(s) with no original student writing should be scored a 0.  



Adapted by K. Nowak from https://www.engageny.org/file/118406/download/2014-ela-grade-3-sample-annotated-passages.pdf     

  

 4 Point Writing Rubric    Name:___________________________   Date:______________ 
 

Criteria CCLS 4 3  2 1 

  
 
 
Content and Analysis:   
Understanding the text 

W.2 
R.1-9 

 I restated the 
question/topic. 

 I answered the prompt 
completely. 

 I showed that I understood 
what I read and included 
insightful inferences. 

 I restated the 
question/topic. 

 I answered the prompt 
completely. 

 I showed that I 
understood what I read 
and included inferences. 

 I restated the question/topic. 
 I “kinda-sorta” answered the 

prompt.  
 I showed that I understood 

what I read (but I did not 
infer.) 

 I restated the question/topic. 
 I did not answer the prompt. 
 I showed that I understood 

what I read (but I did not 
infer.) 

      
 
 
 
Command and 
Evidence:   
Use of evidence from  
the text  

W.2 
R.1-8 

 I used well-chosen facts, 
definitions, details, 
quotations or other examples 
from the text to support 
ideas. 

 I used different types of 
evidence. 

 I used facts, definitions, 
details, quotations or 
other examples from the 
text to support ideas. 

 I used appropriate text 
evidence. 

 I used some facts, definitions, 
details, quotations or other 
examples from the text. 

 My evidence doesn’t support 
the ideas.  

 The evidence I used is wrong 
and doesn’t support the ideas. 

      

Coherence, 
Organization, and Style:  
Organization, 
transition, vocabulary 
and conclusion 

W.2 
L.3 
L.6 

 I used clear organization 
that added to the meaning. 

 I used many and varied 
transition words and phrases. 

 I used higher level language 
and vocabulary.   

 I added a concluding 
statement that is clearly 
related to the topic and the 
information in the essay. 

 I used clear organization. 
 I used many transition 

words and phrases. 
 I used language and 

vocabulary from the text.  
 I added a concluding 

statement that is related 
to the topic and the 
information in the essay. 

 I used some organization. 
 I used at least one transition 

word or phrase. 
 I used basic language and 

vocabulary.  
 I added a concluding 

statement that is “kinda-sorta” 
related to the topic and the 
information in the essay. 

 

 I used a little organization, or 
my organization didn’t make 
sense. 

 I did not use any transition 
words or phrases. 

 I used language and vocabulary 
incorrectly.   

 I added a concluding 
statement that does not 
match the topic, or I did not 
include a concluding sentence.   

      
Control of Conventions: 
Grammar, 
capitalization, 
punctuation, and 
spelling. 

W.2 
L.1 
L.2 

 I have few or no errors.  I have some errors, but 
the reader can still 
understand my writing. 

 I have some errors that make 
it hard for the reader to 
understand my writing. 

 I misspelled words that were in 
the text. 

 I have many errors that make it 
hard for the reader to 
understand my writing. 

 I misspelled words that were in 
the text. 



Adapted by K. Nowak from https://www.engageny.org/file/118406/download/2014-ela-grade-3-sample-annotated-passages.pdf     

      

 2 Point Writing Rubric                     Name:_________________________ Date:_____________ 
 

Criteria CCLS 2 1 0 

  

 

 

Content and Analysis:   

Understanding the text 

W.2 

R.1-9 

 I restated the 
question/topic. 

 I answered the prompt 
completely. 

 I showed that I 
understood what I read 
and included an insightful 
inference or analysis. 

 I restated the question/topic. 

 I answered the prompt 
completely. 

 I showed that I understood 
what I read (but I did not 
infer.) 

 My answer did not address 
the prompt. 

 My answer doesn’t make 
sense. 

 My answer was blank. 

 

     
 

 

 

Command and Evidence:   

Use of evidence from  

the text  

W.2 

R.1-8 

 I used well-chosen facts, 
definitions, details, 
quotations or other 
examples from the text to 
support ideas. 

 I used at least two 
different examples of 
evidence. 

 I used some facts, definitions, 
details, quotations or other 
examples from the text.  

 I used appropriate text 
evidence to answer the 
prompt. 

 

 The evidence I used is 
wrong or doesn’t support 
the ideas. 

     

Control of Conventions: 

Grammar, capitalization, 
punctuation, and spelling. 

W.2 

L.1 

L.2 

 I used complete sentences. 

 I have few or no errors. 

 
 

 

 I used incomplete sentences 
or bullets. 

 

 I have so many errors that 
my answer can’t be 
understood. 

 My writing is so messy that 
my answer can’t be 
understood. 
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QUALITATIVE TEXT ANALYSIS 

  



 

 

H
a

c
k

i
n

g
 

t
h

e
 

C
o

r
e

 

 

WHILE quantitative text complexity metrics are a helpful start, they are far from 

definitive. Many aspects of writing cause text complexity metrics to produce flawed 

results. For example, a canonical high school‐level novel such as John Steinbeck's The 

Grapes of Wrath has a lexile level of 680, which would place it in the Grade 2–3 band. To 

account for these known shortcomings, qualitative measures are a crucial complement 

to quantitative measures. In the Steinbeck example, a qualitative review reveals that 

even though the author uses short sentences and common words, the level of meaning 

in his novel, as well as the knowledge demands and emotional maturity required for 

comprehension, would make it more appropriate for use in a high school classroom. 

The qualitative rubric used for qualitative analysis by NYS uses four required qualitative 

factors and one optional qualitative factor. The rating on these criteria will result in an 

overall qualitative rating of the text along a continuum of readily accessible, moderately 

complex, and very complex.  These qualitative criteria are in the charts that follow. 

Passages serve different purposes depending on the context in which they are used. As 

stated in Appendix A of the Common Core State Standards, in an instructional context 

(including a student's independent reading for the purpose of this discussion) there are 

aspects of individual readers that will impact comprehension—emotional 

maturity/thematic concerns, background knowledge, and motivations are some 

considerations that may impact understanding. Good instruction supports these 

individual aspects of comprehension in an effort to grow learning. In a summative 

assessment context, however, the task is considerably more constrained; the task is to 

determine the degree to which students can independently make meaning of texts. As 

such, there are no scaffolds, no opportunities for collaboration with peers, and no 

framing by adults before the student is accessing the content. In the testing context, 

students work independently to read the texts and answer questions that measure their 

abilities to make meaning of the texts and topics they are reading about. Using texts 

that are grade‐level complex according to the CCSS helps to determine where the 

student is in terms of his/her pathway to college and career‐readiness, and as such 

fulfills a crucial purpose of the Grades 3–8 ELA testing program. 

https://www.engageny.org/file/118406/download/2014-ela-grade-3-sample-annotated-passages.pdf 

 

RATHER THAN FOCUSING  solely on the skills of reading 

and writing, the ELA/literacy standards highlight the growing complexity of the texts 

students must read to be ready for the demands of college, career, and life. The 

https://www.engageny.org/file/118406/download/2014-ela-grade-3-sample-annotated-passages.pdf
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standards call for a staircase of increasing complexity so that all students are ready for 

the demands of college- and career-level reading no later than the end of high school. 

The standards also outline a progressive development of reading comprehension so that 

students advancing through the grades are able to gain more from what they read. 

Closely related to text complexity and inextricably connected to reading comprehension 

is a focus on academic vocabulary: words that appear in a variety of content areas (such 

as ignite and commit). The standards call for students to grow their vocabularies 

through a mix of conversation, direct instruction, and reading. They ask students to 

determine word meanings, appreciate 

the nuances of words, and steadily 

expand their range of words and phrases. 

Vocabulary and conventions are treated 

in their own strand not because skills in 

these areas should be handled in 

isolation, but because their use extends 

across reading, writing, speaking, and 

listening. 

Because the standards are the roadmap for successful classrooms, and recognizing that 

teachers, school districts, and states need to decide on the journey to the destination, 

they intentionally do not include a required reading list. Instead, they include numerous 

sample texts to help teachers prepare for the school year and allow parents and students 

to know what to expect during the year. 

The standards include certain critical types of content for all students, including classic 

myths and stories from around the world, foundational U.S. documents, seminal works 

of American literature, and the writings of Shakespeare. The standards appropriately 

defer the majority of decisions about what and how to teach to states, districts, schools, 

and teachers. 

 

THE COMMON CORE emphasizes using evidence from texts to 

present careful analyses, well-defended claims, and clear information. Rather than 

asking students questions they can answer solely from their prior knowledge and 

experience, the standards call for students to answer questions that depend on their 

having read the texts with care. 

Closely related to text 

complexity and inextricably 

connected to reading 

comprehension is a focus on 

academic vocabulary. 
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The reading standards focus on 

students’ ability to read carefully and 

grasp information, arguments, ideas, 

and details based on evidence in the 

text. Students should be able to 

answer a range of text-dependent 

questions, whose answers require 

inferences based on careful attention 

to the text. 

Frequently, forms of writing in K–12 have drawn heavily from student experience and 

opinion, which alone will not prepare students for the demands of college, career, and 

life. Though the standards still expect narrative writing throughout the grades, they also 

expect a command of sequence and detail that are essential for effective argumentative 

and informative writing. The standards’ focus on evidence-based writing along with the 

ability to inform and persuade is a significant shift from current practice. 

 

READING content-rich nonfiction in history, social studies, science, and the 

arts in elementary school is crucial for later reading growth and achievement.  Students 

need to be grounded in information about the world around them if they are to develop 

the strong general knowledge and vocabulary they need to become successful readers.  

Nonfiction plays an important part in building students' knowledge about content.  In 

today's classrooms, however, a great amount of time and energy has been invested over 

the years in creating extended literacy blocks that often crowd out time for learning 

social studies and science.  During these blocks, students overwhelmingly read stories; on 

average, fewer than 10 percent of elementary English language arts texts are nonfiction 

(Duke, 2004).   

The shift to building knowledge from content-rich nonfiction does not mean disregarding 

literature.  Literature plays an essential role in building students' reading skills and 

developing their love of reading.  The standards celebrate the role literature plays in 

building knowledge and creativity in students.  As teachers implement the standards, our 

students will need to read rich literature as well as content-rich nonfiction in elementary 

school.  In later grades, history, social studies, and science teachers will equip students 

with the skills needed to read and gain information from content-specific nonfiction 

texts.  In middle school and high school, nonfiction texts are a powerful vehicle for 

learning content as students build skills in the careful reading of a variety of texts, such 

as primary documents in a social studies class or descriptions of scientific observations in 

a science class.  (http://www.corestandards.org/other-resources/key-shifts-in-english-language-arts) 

Students should be able to 

answer a range of text-

dependent questions, whose 

answers require inferences based 

on careful attention to the text. 
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Qualitative Analysis LITERARY TEXT 

Criteria Very Complex Moderately Complex Readily Accessible 

Meaning 

 Multiple levels of meaning 
that may be difficult to 
identify, separate, and 
interpret 

 Theme is implicit, subtle, or 
ambiguous and may be 
revealed over the  entirety of 
the text 

 Multiple levels of meaning 
that are relatively easy to 
identify 

 Theme is clear, but may be 
conveyed with some 
subtlety 

 One level of meaning 

 Theme is obvious and 
revealed early in the text 

Text 
Structure 

 Prose or poetry contains 
more intricate elements such 
as, subplots, shifts in point of 
view, shifts in time, or non-
standard text structures 

 Prose includes two or more 
storylines or has a plot that 
is somewhat difficult to 
predict (e.g., in the case of a 
non-linear plot) 

 Poetry has some implicit or 
unpredictable structural 
elements 

 Prose or poetry is 
organized clearly and/or 
chronologically 

 The events in a prose 
work are easy to predict 
because the plot is linear 

 Poetry has explicit and 
predictable structural 
elements 

Language 
Features 

 Language is generally 
complex, with abstract, 
ironic, and/or figurative 
language 

 Regularly includes archaic, 
unfamiliar, and academic 
words 

 Text uses a variety of 
sentence structures, 
including complex sentences 
with subordinate phrases 
and clauses 

 Language is often explicit 
and literal 

 Includes academic, archaic, 
or other words with 
complex meaning (e.g., 
figurative language) 

 Text uses a variety of 
sentence structures 

 Language is explicit and 
literal 

 Mostly contemporary 
and familiar vocabulary 

 Text uses mostly simple 
sentences 

Knowledge 
Demands 

 The text explores complex, 
sophisticated, or abstract  
themes 

 Text is dependent on 
allusions to other texts or 
cultural elements 

 Allusions or references have 
no context and require 
inference and evaluation 

 The text explores several 
themes 

 Text makes few references 
or allusions to other texts or 
cultural elements 

 The meaning of references 
or allusions may be partially 
explained in context 

 The text explores a single 
theme 

 Any references or 
allusions are fully 
explained in the text 

Optional 
Graphics 

 When graphics are present, 
the connection between the 
text and graphics is subtle 
and requires interpretation 

 Graphics support 
interpretation of selected 
parts of the corresponding 
written text 

 They may introduce some 
new and relevant 
information 

 Graphics support and 
assist in interpreting text 
by directly representing 
important concepts from 
the corresponding 
written text 
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Qualitative Analysis INFORMATIONAL TEXT 

Criteria Very Complex Moderately Complex Readily Accessible 

Purpose  The text contains 
multiple purposes 

 The primary purpose is 
subtle, intricate, and/or 
abstract 

 The primary purpose of 
the text is not stated 
explicitly, but is easy to 
infer based on the content 
or source 

 The text may include 
multiple perspectives 

 The primary purpose of 
the text is clear, 
concrete, narrowly 
focused, and explicitly 
stated 

 The text has a singular 
perspective 

Text 
Structure 

 Connections among an 
expanded range of ideas, 
processes, or events are 
often implicit, subtle, or 
ambiguous 

 Organization exhibits some 
discipline- specific traits 

 Text features are essential 
to comprehension of 
content 

 Connections between 
some ideas, processes, or 
events are implicit or 
subtle 

 Organization is generally 
evident and sequential 

 Any text features help 
facilitate comprehension 
of content 

 Connections between 
ideas, processes, and 
events are explicit and 
clear 

 Organization is 
chronological, 
sequential, or easy to 
predict because it is 
linear 

 Any text features help 
readers navigate content 
but are not critical to 
understanding content 

Language 
Features 

 Language is generally 
complex, with abstract, 
ironic, and/or figurative 
language 

 Contains archaic and 
academic vocabulary and 
domain-specific words that 
are not otherwise defined  

 Text uses many complex 
sentences with subordinate 
phrases and clauses 

 Language is often explicit 
and literal 

 Includes some academic, 
archaic, or other words 
with complex meaning 

 Text uses some complex 
sentences with 
subordinate phrases or 
clauses 

 Language is explicit and 
literal, with mostly 
contemporary and familiar 
vocabulary 

 Text uses mostly simple 
sentences 

Knowledge 
Demands 

 The subject matter of the 
text relies on specialized, 
discipline-specific 
knowledge 

 The text makes many 
references or allusions to 
other texts or outside areas 

 Allusions or references 
have no context and 
require inference 

 The subject matter of the 
text involves some 
discipline-specific 
knowledge 

 The text makes some 
references or allusions to 
other texts or outside 
ideas 

 The meaning of 
references or allusions 
may be partially explained 
in context 

 The subject matter of the 
text relies on little or no 
discipline-specific 
knowledge 

 Any references or 
allusions, they are fully 
explained in the text 

Optional 
Graphics 

 Graphics are essential to 
understanding the text 

 They may clarify or expand 
information in the text and 
may require close reading 
and thoughtful analysis in 
relation to the text 

 Graphics are mainly 
supplementary to 
understanding the text 

 They generally contain or 
reinforce information 
found in the text 

 Graphics are simple 
and may be 
unnecessary to 
understanding the text 
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Range of Informational Texts (from the NYSED Test Guides) 

For more information about informational texts, please refer to Appendix B of the CCLS for English 

Language Arts at http://engageny.org/resource/appendix-b-common-core-standards-for-elaliteracy-

text-exemplars-and-sample-performance/   

 

EXPOSITORY  ARGUMENTATIVE  INSTRUCTIONAL  NARRATIVE  

Textbooks (science)  Opinion/Editorial Pieces  Training Manuals  (Auto)Biographies  

Textbooks (humanities)  Speeches (including 
those from seated 
politicians)  

Contracts  Histories  

Reports  Advertisements  User Guides/Manuals  Correspondence  

Tourism Guides  Political Propaganda  Legal Documents  Curriculum Vitae  

Product Specifications  Journal Articles  Recipes  Memoirs  

Product/Service 
Descriptions  

Government Documents  Product/Service 
Descriptions  

News Articles  

Magazine Articles  Legal Documents   Essays  

Company Profiles  Tourism Guides   Interviews  

Legal Documents  Correspondence   Agendas  

Agendas  Essays    

Correspondence  Reviews    

Essays  Memoirs    

Interviews     

Government 
Documents  

   

News Articles    

  

http://engageny.org/resource/appendix-b-common-core-standards-for-elaliteracy-text-exemplars-and-sample-performance/
http://engageny.org/resource/appendix-b-common-core-standards-for-elaliteracy-text-exemplars-and-sample-performance/
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2014 Grade 3 ELA Test Reconstruction (70 minutes each day) 
 

 

Day 1/Book 1 
 

 Passage 1 Passage 2 Passage 3 Passage 4 Passage 5 

Text type Literary Information Literary —  Information 

Question type 
Six 

multiple-
choice 

Six multiple-
choice 

Six multiple-
choice 

Six multiple-
choice 

Six multiple-
choice 

Question 
numbers 

1-6 7-12 13-18 19-24 25-30 

Released? 
Not 

released 
Not 

released 

“Otter in 
the Cove” 
By Miska 

Miles 
#15 not released 

Not 
released 
and not 
scored 

“Sugaring 
Time” 

By Gesina 
Berk 

29-30 not released 
and not scored 

 
 

 

Day 2/Book 2 
 

 Passage 1 Passage 2 Passage 3 

Text type information literary information 

Question type Seven multiple choice Two short response 
One short & one long 

response 

Question numbers 31-37 38-39 40-41 

Released? 
“Snow Fun on the 

Run!” 
By Daniel Lee 

Excerpt from “David 
and the Poenix” 

By Edward 
Ormondroyd 

“Sea Turtles” 
By Kathy Kranking 

 
 

 

Day 3/Book 3 
 

 Passage 1 Passage 2 Passage 3 

Text type information literary literary 

Question type Two short response Two short response 
One short & one long 

response 

Question numbers 42-43 44-45 46-47 

Released? Not released 
“Science Friction” 

By David Lubar 

#46 not released 
#47 not released and not 

scored 
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2013 Grade 3 ELA Test Reconstruction (70 minutes each day) 
 

 

Day 1/Book 1 
 

 Passage 1 Passage 2 Passage 3 Passage 4 Passage 5 

Text type Information  Literary Literary  Information 

Question type 
Six multiple-

choice 
Six multiple-

choice 
Six multiple-

choice 
Six multiple-

choice 
Six multiple-

choice 

Question 
numbers 

1-6 7-12 13-18 19-24 25-30 

Released? 

“Copycat 
Elephants” 
by Michael 

Thai 

Not 
released 
and not 
scored 

Not 
released 

Not 
released 

Not 
released 

 
 

 

Day 2/Book 2 
 

 Passage 1 Passage 2 Passage 3 

Text type information information literary 

Question type Seven multiple choice Two short response 
One short & one long 

response 

Question numbers 31-37 38-39 40-41 

Released? Not released Not released 
“Go Fish” 

by Mary Stolz 

 
 

 

Day 3/Book 3 
 

 Passage 1 Passage 2 Passage 3 

Text type literary literary information 

Question type Two short response Two short response 
One short & one long 

response 

Question numbers 42-43 44-45 46-47 

Released? 
“Jump!” 

by Sara Matson 
#43 not released 

Not released Not released 
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2014 Grade 4 ELA Test Reconstruction (70 minutes each day) 
 

 

Day 1/Book 1 
 

 Passage 1 Passage 2 Passage 3 Passage 4 Passage 5 

Text type Literary Information Literary Not released Literary 

Question type 
Six 

multiple-
choice 

Six multiple-
choice 

Six multiple-
choice 

Six multiple-
choice 

Six multiple-
choice 

Question 
numbers 

1-6 7-12 13-18 19-24 25-30 

Released? 

“Pecos 
Bill 

Captures 
the  

Pacing 
White 

Mustang” 
by Leigh 

Peck 
#6 not released 

“When 
Animals 

Snoozzzzzze” 
by Elizabeth 
Schleichert 

Excerpt 
from 

“Lawn 
Boy” 

by Gary 
Paulsen 

#15 not released 

Not 
released 
and not 
scored 

Not released 

 

 

Day 2/Book 2 
 

 Passage 1 Passage 2 Passage 3 

Text type information literary information 

Question type 
Seven multiple 

choice 
Two short response 

One short & one long 
response 

Question numbers 31-37 38-39 40-41 

Released? Not released Not released Not released 

 

 

Day 3/Book 3 
 

 Passage 1 Passage 2 Passage 3 

Text type information literary literary 

Question type Two short response One short response 
Two short & one long 

response 

Question numbers 42-43 44 45-47 

Released? 

“The Cave of the 
Oilbir” 

by Shulamith Levey 
Oppenheim 

“Call of the Wild” 
by Debra A. Bailey 

“Elephants Don’t 
Wear Boots” 
by Lisa Hart 
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2013 Grade 4 ELA Test Reconstruction (70 minutes each day) 
 

 

Day 1/Book 1 
 

 
Passage 

1 
Passage 

2 
Passage 3 Passage 4 Passage 5 

Text type Literary — Literary Information  Information 

Question type 
Six 

multiple-
choice 

Six 
multiple-
choice 

Six multiple-
choice 

Six multiple-
choice 

Six multiple-
choice 

Question 
numbers 

1-6 7-12 13-18 19-24 25-30 

Released? 
Not 

released 

Not 
released 
and not 
scored 

“Greeting the 
Sun,  

A Maushop” 
Story  

retold by Joseph 
Bruchac 

#15 not released 

Not 
released 

Not 
released 

 

 

Day 2/Book 2 
 

 Passage 1 Passage 2 Passage 3 

Text type information literary information 

Question type 
Seven multiple 

choice 
Two short response 

One short & one long 
response 

Question numbers 31-37 38-39 40-41 

Released? Not released Not released Not released 

 

 

Day 3/Book 3 
 

 Passage 1 Passage 2 Passage 3 

Text type information literary literary 

Question type Two short response One short response 
Two short & one long 

response 

Question numbers 42-43 44 45-47 

Released? Not released 

“The Story of Tu-
tok-a-nu-la” 

Retold by James 
Bruchac and Joseph 

Bruchac 

“Sitti’s Secrets” 
by Naomi Shihab Nye 

#45 not released 
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2014 Grade 5 ELA Test Reconstruction (90 minutes each day) 
 

 

Day 1/Book 1 
 

 Passage 1 Passage 2 Passage 3 Passage 4 Passage 5 Passage 6 

Text type Literary Information Literary Information Literary — 

Q type 
Seven 

multiple-
choice 

Seven 
multiple-
choice 

Seven 
multiple-

choice 

Seven 
multiple-

choice 

Seven 
multiple-

choice 

Seven 
multiple-

choice 

Q #’s 1-7 8-14 15-21 22-28 29-35 36-42 

Released? 

Excerpt 
from “My 
Grandma 
Talley” 

by Nadine 
Oduor 

Not 
released 

Not 
released 

Not 
released 

“Bugs for 
Dinner?” 
by Ingrid 
Sweeney 

Bookhamer 

Not 
released 
and not 
scored 

 

 

Day 2/Book 2 
 

 Passage 1 Passage 2 Passage 3 

Text type Information Information Literary 

Question type Seven multiple choice Two short response 
One short & one long 

response 

Question numbers 43-49 50-51 52-53 

Released? 
“BMX Racing” 
by Bill Gutman 

Not released Not released 

 

 

Day 3/Book 3 
 

 Passage 1 Passage 2 Passage 3 

Text type information literary literary 

Question type Two short response One short response 
Two short & one long 

response 

Question numbers 54-55 56 57-59 

Released? 
“Deep!” 

by John Frizell 

“How to be a Smart 
Risk-Taker” 

by Steven R. Wills 

“The Young Man 
and the Sea” 

by Zac Sunderland 
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2013 Grade 5 ELA Test Reconstruction (90 minutes each day) 
 

 

Day 1/Book 1 
 

 Passage 1 Passage 2 Passage 3 Passage 4 Passage 5 Passage 6 

Text type Literary — Literary Information — Literary 

Q type 
Seven 

multiple-
choice 

Six 
multiple-
choice 

Seven 
multiple-
choice 

Seven 
multiple-
choice 

Eight 
multiple-
choice 

Seven 
multiple-
choice 

Q #’s 1-7 8-13 14-20 21-27 28-35 36-42 

Released? 
Not 

released 

Not 
released 
and not 
scored 

Not 
released 

What Are 
Wind 

Tunnels? 
by David 

Hitt 
#25 not 
released 

Not 
released 
and not 
scored 

Not 
released 

 

 

Day 2/Book 2 
 

 Passage 1 Passage 2 Passage 3 Passage 4 

Text type Information Not released Literary Literary 

Question 
type 

Seven multiple-
choice 

Not released 
Seven multiple-

choice 
Two constructed 

response 

Question 
numbers 

43-49 50-56 57-63 
64-65 

Released? Not released 
Not released 

and not scored 
Not released Not released 

 

 

Day 3/Book 3 
 

 Passage 1/2? Passage 2 Passage 3 

Text type information literary literary 

Question type 
Five short 
response 

One short response 
One short & one long 

response 

Question numbers 66-70 71 72-73 

Released? Not released 

“The Discontented 
Rock” an Iroquois tale 

by Frances Jenkins 
Olcott 

“The Unfortunate 
Fireflies” 

by Clara Dillingham 
Pierson 

 


